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Abstract  

The   purpose   of   this   course   design   capstone   project   is   to   address   two   perceived   needs   in   first  
year   composition   for   multilingual   speakers:   instruction   in   the   production   of   texts   utilizing   the  
affordances   of   21st   Century   technologies   and   in   the   analysis   and   replication   of   academic   writing  
genres   new   to   the   target   students.   A   needs   analysis   was   performed,   triangulating   data   from   a  
number   of   sources,   the   results   of   which   informed   the   development   of   a   list   of   specific   course  
goals   and   objectives   and   student   learning   outcomes.   The   course   was   then   designed   to   address  
these   student   learning   outcomes   while   also   including   instruction   in   21st   Century   literacies   and  
genre   analysis.   The   present   work   provides   a   course   overview,   a   scope   and   sequence,   a   sample  
unit   overview,   and   a   sample   lesson   with   materials.   The   course   is   designed   to   be   used   by   college  
writing   programs   and   instructors,   particularly   for   non-native   English   speaking   students.  
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Multilingual   Composition   Utilizing   21st   Century   Literacies:   
A   Course   Development   Project  

 
Introduction  

A   newly   arrived   international   student   fails   an   essay   assignment   in   one   of   her   American  

university   content   courses   because   she   wrote   it   like   she   wrote   essays   at   her   home   university.   A  

recent   immigrant   student   from   a   less-developed   country   becomes   confused   when   he   learns   that  

his   written   assignment   is   to   be   submitted   digitally   instead   of   handed   to   the   teacher   physically.  

These   are   only   two   examples   of   academic   challenges   faced   by   recently-arrived   international  

and   immigrant   students   in   US   universities.  

This   project   was   born   of   perceived   deficiencies   in   university-level   composition  

instruction,   especially   for   non-native   speakers.   I   saw   that,   while   composition   instruction   was  

thorough   in   what   it   did   cover,   it   was   leaving   out   aspects   of   text   production   that   are   becoming  

more   and   more   important   as   the   century   progresses.   I   have   always   been   a   technophile--this  

project   was   very   nearly   several   other   things   entirely,   all   involving   technology   in   some   way--so   I  

find   it   particularly   damaging   to   our   students   and   their   future   success   that   generally   they   are   not  

being   given   training   in   any   text   forms   other   than   static   text   on   a   page.   Second,   once   I   began   to  

study   genre   theory,   it   quickly   occurred   to   me   that   expecting   any   composition   teacher   to  

meaningfully   engage   students   in   even   a   tiny   percentage   of   the   plethora   of   academic   writing  

genres   was   preposterous.   I   wondered   how   we   could   address   these   problems.   

From   my   own   college   writing   experiences,   I   recalled   the   many   times   I   encountered   a  

new   genre   and   had   to   figure   it   out   based   on   a   sample   or   two;   training   in   genre   would   have  

helped   me   greatly,   training   in   genre   analysis   even   more   so.   I   realized   that,   with   the   all-purpose  

‘Swiss   Army   knife’   of   genre   analysis,   students   could   adapt   to   any   genre   they   encountered.   I  

decided   that   what   we   need   now   more   than   ever   is   a   composition   class   for   multilingual   speakers  

that   teaches   students   how   to   take   advantage   of   the   affordances   of   digital   technologies   and   the  
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many   meanings   of   “text”   and   focuses   on   analyzing   a   variety   of   genres   for   the   purpose   of  

replicating   any   genre   encountered   later.  

At   the   same   historical   moment,   community   colleges   and   California   State   Universities  

were   faced   with   mandates   that   impacted   writing   education   for   non-native   speakers   nearly  

disastrously.   Assembly   Bill   705   (from   the   California   State   Assembly)   and   Executive   Order   1100  

(from   the   Chancellor   of   the   California   State   University)   threw   out   grammar   support   course  

prerequisites,   prohibited   mandatory   English-language   placement   testing,   and   demanded   that  

first   year   composition   (FYC)   be   completable   within   a   single   school   year.   I   observed   firsthand  

how   this   impacted   our   international   students;   without   the   placement   tests   and   prerequisite  

language   support   courses,   international   and   recent   immigrant   students   were   diving   straight   into  

FYC   and   failing   more   frequently.   We   were   failing   them   and   sending   them   home,   ruining   their  

international   study   experiences   and   costing   them   needless   expense.   I   perceived   another   need  

that   had   to   be   included   in   my   course:   getting   students   the   extra   language   support   they   needed  

concurrent    with   their   FYC   courses.   

And   a   course   was   born!  

This   course   was   designed   for   a   hypothetical   college-level   first   year   composition   class   for  

multilingual   students   (FYCMS),   predominantly   recently-arrived   international   students,   to   address  

the   challenges   mentioned   above   while   also   satisfying   the   requirements   of   AB   705   and   EO   1100.  

The   course   was   developed   in   response   to   the   particular   needs   of   these   students,   to   address  

specifically   the   knowledge   of   the   academic   genres   they   are   expected   to   utilize   in   US   universities  

and   their   producing   and   consuming   texts   in   a   variety   of   modes   that   may   be   unfamiliar   to   them.  

The   design   is   meant   to   provide   a   guide   for   teachers   to   develop   their   own   courses   integrating   the  

student   learning   outcomes   (SLOs)   for   FYC   programs   with   supplemental   English   instruction,  

training   in   21st   Century   literacies,   and   the   analysis   of   academic   genres.  
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I   have   organized   this   capstone   into   the   following   sections:   Literature   Review,   Methods,  

Needs   Analysis,   Course   Goals   and   Objectives,   Scope   and   Sequence   Overview,   Sample   Unit  

Overview,   Sample   Lesson   Overview   and   Rationale,   Assessment,   Reflections,   References,   and  

Appendices.  

Literature   Review  

21st-Century   Literacies  

As   the   21st   Century’s   third   decade   opens,   the   rate   of   technological   change   is   increasing.  

From   the   emergence   of   email   at   universities   in   the   1970s   to   the   arrival   of   Web   2.0   (aka   The  

Social   Web)   in   the   second   decade   of   the   century,   the   idea   of   ‘text’   (a   product   that   conveys  

meaning   between   a   producer   and   consumers)   and   the   methods   used   to   produce   and   consume  

texts   have   been   constantly   changing   (McCullogh,   2019).   As   society   changes   in   response   to  

changes   in   technology,   our   definitions   of   literacy   are   also   changing   to   utilize   the   affordances   of  

new   technologies   and   new   definitions   of   ‘text.’   Historically,   literacy   has   been   “a   collection   of  

communicative   and   sociocultural   practices   shared   among   communities”   (NCTE,   2019).   This   has  

not   changed.   But,   thanks   to   changing   technology,   “literacy”   has   now   become   “multiliteracies”  

which   utilize   the   new   technological/digital   modes   to   consume   and   produce   a   wide   variety   of   text  

types   (New   London   Group,   1996).   These   new   technologies   change   the   way   we   make   meaning,  

both   in   academia   and   in   our   lives   outside   of   academia.   21st   Century   literacies   (21CL)   are  

dynamic,   interconnected,   and   malleable,   changing   consumers   of   texts   into   “prosumers”   as   the  

Social   Web   allows   users   to   become   both   producers   and   consumers   of   new   text   forms  

(McCullough,   2019).   These   multiliteracies   demand   that   literate   persons   be   able   to   consciously  

apply   a   wide   range   of   skills   and   competencies   which,   as   with   literacy   historically,   are  

“inextricably   linked   with   histories,   narratives,   life   possibilities,   and   social   trajectories   of   all  

individuals   and   groups”   (NCTE,   2019).   Unfortunately,   educational   systems   and   institutions   often  
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lag   behind   technological   change,   sometimes   far   behind,   and   this   lag   has   negative   impacts   on  

many   students’   possibilities   of   successful   participation   in   modern   society,   from   school   life   to  

work   life.   

As   a   response   to   this   rapid   technological   change,   its   impact   on   every   aspect   of   life,   and  

the   educational   lag   mentioned   above,   the   National   Council   of   Teachers   of   English   (NCTE)   has  

recognized   the   need   to   provide   instruction   in   21CL   and   has   issued   policy   statements   explicating  

a   framework   for   understanding   and   teaching   multiliteracies   that   are   necessary   if   today’s  

students   are   to   become   successful   participant   citizens   as   the   century   progresses   ( Definition   of  

Literacy   in   a   Digital   Age,    2019 ).    Their   framework   tells   us   that   students   need   to   develop  

technological   proficiency;   make   cross-cultural   connections   for   solving   problems   collaboratively;  

manage,   analyze,   and   synthesize   multiple   streams   of   simultaneous   information;   create,   critique,  

and   evaluate   multimedia   texts;   and   attend   to   the   ethical   responsibilities   required   by   these  

complex   environments   (NCTE,   2019).  

In   the   NCTE   statement,   each   of   the   items   above   is   followed   by   a   list   of   questions   we  

must   consider   in   relation   to   ourselves,   our   pedagogy,   our   lesson   and   course   planning,   and   our  

institutions   (e.g.,   “Do   learners   have   readily   available   classroom   access   to   a   variety   of   texts   and  

information   sources?   Do   learners   consciously   make   connections   between   their   work   and   that   of  

the   greater   community?   Do   learners   evaluate   content   and   develop   their   own   expertise   on   a  

topic?”)   (NCTE,   2019).   These   questions,   if   considered   and   incorporated   into   educational  

planning   and   technique,   could   provide   learners   with   opportunities   to   build   and   utilize  

“connections   between   people,   ideas,   and   information”   (NCTE,   2019).   Students   can   learn   to   be  

critical   of   the   information   they   consume,   build   agency   in   their   own   work,   and   become   better  

prepared   for   the   world   beyond   education   (NCTE,   2019).   In   other   words,   all   students   (not   only  

non-native   English   speaking   students)   can   benefit   from   21CL   instruction.  
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This   policy   and   the   need   for   target   students   to   learn   21CL   to   become   successful  

participant   citizens   are   important   drivers   in   this   project.   They   inform   decisions   about   lesson  

planning   and   sequencing,   lesson   delivery,   and   assignment   design.  

EAP   and   the   Genre-based   Approach  

Among   the   challenges   faced   by   international   and   immigrant   students   are   the  

requirements   for   extra   skills   and   independent   and   critical   thinking   that   may   not   have   been  

required   in   their   home   university   contexts   (Rolínska,   2015).   As   a   result,   most   take   some   kind   of  

academic   preparatory   course   upon   arrival   in   the   US;   as   of   2016,   Intensive   English   for   Academic  

Purposes   was   the   seventh   most   studied   course   for   international   students   in   the   US   (Kim,   2016).   

One   of   the   greatest   challenges   these   learners   face   is   the   acquisition   of   the   academic  

vocabulary   necessary   for   survival   in   American   universities.   New   vocabulary   must   be   acquired  

incrementally,   day   by   day,   with   review   and   consolidation   a   consistent,   ongoing   practice  

(Markanastasakis,   2019).   In   addition   to   directed   classroom   instruction,   vocabulary-teaching  

digital   applications   and   games   have   been   shown   to   help   develop   learners’   intrinsic   motivation  

for   learning   new   vocabulary,   as   well   as   improve   their   learning   and   their   level   of   enjoyment   of   the  

process   (Markanastasakis,   2019).   These   same   tools   can   be   applied   to   the   acquisition   of   the  

academic   vocabulary   international   students   need   to   succeed   in   the   US   university   context.   

Another   challenge   for   recent   arrivals   is   developing   the   necessary   skills   for   participation  

in   class   discussions   and   in   small   group   interactions,   practices   that   are   uncommon   in   non-US  

universities.   Students   often   arrive   at   their   US   institutions   having   never   participated   in   group   work  

or   in   open   informal   class   discussions,   so   they   lack   the   vocabulary   and   interlanguage   pragmatics  

knowledge   to   negotiate   these   situations   (Ursell,   2014).   The   term   ‘pragmatics’   refers   to   the   host  

of   verbal   and   non-verbal   tools,   often   specific   speech   acts,   that   interlocutors   (speakers   and  

listeners,   writers   and   readers)   use   to   co-construct   meaning   in   a   given   sociocultural   context  
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within   given   constraints   of   social   status   and   linguistic   competence   (Ishihara   &   Cohen,   2010).  

Although   these   students   may   initially   lack   pragmatics   competencies   related   to   active   class   and  

group   work   participation,   groups   that   received   explicit   instruction   in   pragmatics   in   experimental  

conditions   experienced   measurable   improvement   in   pragmatics   skills   over   untaught   control  

groups   (Cohen   &   Shively,   2007;   Shively   2010;   Taguchi,   2015).   Thus   pragmatics,   like   vocabulary,  

can   (and   should)   be   taught   in   EAP   courses.  

Finally,   this   cohort   of   students   arrive   in   their   American   university   contexts   with   little-to-no  

experience   of   the   genres   of   academic   writing   common   to   US   institutions.   ‘Genre’   refers   to   the  

conventional,   socially-constructed   ways   of   communicating   through   text   that   comprise   the   text  

itself,   its   purpose,   the   participants   (producer   and   consumer),   the   role   of   the   text   or   discourse  

itself,   the   production   and   reception   environment,   and   the   text’s   historical   and   cultural  

associations   (Nesi   &   Gardner,   2012).   According   to   Nesi   and   Gardner   (2012),   genres   serve   five  

broad   functions   in   academia:   “(1)   demonstrating   knowledge   and   understanding;   (2)   developing  

powers   of   independent   reasoning;   (3)   building   research   skills;   (4)   preparing   for   professional  

practice;   and   (5)   writing   for   oneself   and   others”   (p.   27).   Genres   are   not   specific   instances   (single  

text   products),   but   generalizations   based   on   many   instances   that   change   over   time   as   their   uses  

and   the   social   and   educational   contexts   in   which   they   are   used   change   (Nesi   &   Gardner,   2012).  

Yet   genres   demonstrate   differences   in   every   instance;   mere   repetition   would   not   interest   an  

audience   and   no   writer   can   perfectly   replicate   a   genre   anyway,   so   any   single   instance   must  

necessarily   differ   from   other   instances   of   the   genre   (Chandler,   2004).   These   differences,   rather  

than   dissolving   genre   boundaries   as   one   might   expect,   simply   change   the   defining  

characteristics   of   each   genre,   reinforcing   those   characteristics   that   match   the   instance   and,   over  

time,   adding   those   characteristics   that   differ   if   they   serve   the   genre’s   purpose   (Chandler,   2004).  
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It   is   the   job   of   the   EAP   instructor   to   begin   to   familiarize   students   with   the   personal,  

social,   educational,   and   professional   uses   of   written   language,   making   them   peripheral  

participants   in   academic   communities   of   practice   that   produce,   consume   and   interact   around  

texts   (Ferris   &   Hedgcock,   2014).   In   a   study   of   genre-based   EAP   instruction,   Dyson   found   that  

multilingual   learners   improved   in   the   areas   of   grammatical   correctness,   use   of   source   materials,  

academic   writing   style,   and   overall   genre   awareness   and   correctness   as   a   result   of   genre-based  

writing   instruction   (2016).   Students   in   this   study   felt   that   the   course   helped   them   to   participate  

effectively   in   university   studies,   to   learn   much   needed   academic   skills,   to   improve   their   grammar  

usage,   and   to   feel   more   confident   about   their   skills   in   listening,   reading   and   writing   English   in  

their   university   context   (Dyson,   2016).   This   study   indicates   that   genre-based   EAP   instruction  

effectively   treats   the   areas   of   challenge   discussed   above,   particularly   academic   vocabulary  

acquisition   and   the   lack   of   US   academic   genre   knowledge,   as   well   as   grammatical   correctness,  

ethical   use   of   sources,   and   overall   academic   writing   style.  

All   writing   instructors   face   the   challenge   of   having   insufficient   time   to   give   explicit  

instruction   in   specific   genres.   Nesi   and   Gardner   (2012)   state   that   there   are   thirteen   families   of  

academic   writing   genres   with   dozens   of   sub-genres   specific   to   particular   disciplines;   it   is,  

therefore,   impossible   to   teach   even   a   small   percentage   of   these   genres   in   a   single   semester.  

This   state   of   affairs   leaves   instructors   teaching   what   Elizabeth   Wardle   (2009)   has   called   “mutt  

genres,”   hybrid   genres   trying   to   encapsulate   the   features   of   many   genres   but   that   are   not  

themselves   used   outside   of   composition   classrooms   and,   therefore,   usually   fail   to   transfer   to  

writing   in   students’   other   courses.   Instead   of   teaching   mutt   genres,   it   is   necessary   to   develop   a  

course   that   provides   learners   with   the   skills   necessary   to   analyze   and   replicate   any   genre   they  

encounter   in   their   academic   careers.   Chandler   (2004)   states   that   “genre   analysis   situates   texts  

within   textual   and   social   contexts,   underlining   the   social   nature   of   the   production   and   reading   of  
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texts”   (p.   11).   Analyzing   genre   can   help   students   to   understand   the   formulaic   and   often   rigid  

formats   applied   to   academic   writing   and   their   historical   antecedents.   

Key   characteristics   of   a   genre-based   approach   to   EAP   instruction   include   emphasizing  

the   analysis   of   example   texts   in   various   genres,   using   rhetorical   move   analysis   to   understand  

the   essay-level   structure   of   academic   genres,   analyzing   corpora   to   develop   an   understanding   of  

the   lexicogrammatical   structures   specific   to   each   genre,   conceptualizing   the   discourse  

communities   (e.g.,   different   fields   of   study)   attached   to   the   various   genres,   using   Vygotskian  

scaffolding   (1978)   to   support   learning   at   every   stage,   the   study   of   rhetorical   modes   (e.g.,  

illustration,   exemplification,   comparison,   contrast,   partition,   classification,   definition),   an  

emphasis   on   collaboration   and   process   approaches   to   composition,   and   practice   of  

sentence-level   grammar   (Tribble,   2015).   

Genre-based   learning   should   be   participatory   (e.g.,   class   discussion   and   peer  

collaboration),   contextualized   for   students’   particular   fields,   critical   (both   socially   and   of   oneself),  

and   research-oriented.   Once   students   have   analyzed   genres,   grown   to   understand   discernible  

textual   features,   and   become   familiar   with   structural   and   grammatical   features,   they   can   learn   to  

adapt   these   creatively   and   generatively   (Mills,   2016).  

Although   more   detailed   frameworks   exist   (see   Chandler,   2004),   Bawarshi   proposes   a  

simplified   framework   that   can   be   taught   in   support   of   students’   analysis   of   writing   genres   (2003).  

In   this   framework,   students   collect   samples   of   a   genre   from   its   source   (e.g.,   professors   in   a  

discipline),   analyze   the   genre   and   its   situation,   describe   features   and   patterns   observed,   and  

analyze   what   those   features   and   patterns   reveal   about   the   genre   (Bawarshi,   2003).   That  

analysis   can   include   many   facets   of   the   genre,   like   what   participants   are   expected   to   know   to  

understand   and   use   the   genre,   who   are   the   common   users   of   the   genre,   and   what   attitudes  

toward   the   reader   and   the   world   are   evident   in   the   genre   (Bawarshi,   2003).  
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The   concepts   and   genre-analysis   framework   described   above   inform   course   design  

decisions   regarding   overall   scope   and   sequence,   assignment   design,   materials   development,  

and   lesson   planning.  

Methods  

To   begin   a   course   design,   a   needs   analysis   must   first   be   performed.   To   do   so,   I   collected  

data   from   a   number   of   sources,   including:  

● Discussions   with   experts   in   the   fields   of   Teaching   English   to   Speakers   of   Other   Languages  
(TESOL)   and   Composition   for   Multilingual   Speakers   (CMS)  

● A   policy   statement   from   the   National   Council   of   Teachers   of   English   (NCTE)  
● The   Council   of   Writing   Program   Administrators’   (WPA)   Outcomes   Statement   for   First-Year  

Composition   (v3.0)  
● The    Course   Expectations   for   Lower   Division   General   Education   Written   English   Communication  

of   San   Francisco   State   University   (SFSU)  
● The   SFSU    Student   Learning   Outcomes   for   Lower   Division   General   Education   Written   English  

Communication .  
 
For   the   purposes   of   this   needs   analysis,   I   had   conversations   with   the   Co-Coordinators   of  

the   SFSU   Composition   for   Multilingual   Speakers   (CMS)   Program.   Dr.   Priyanvada  

Abeywickrama,   Ph.D.   (Applied   Linguistics   [Assessment]),   and   Prof.   Esther   Chan,   M.A.  

(TESOL),   have   roughly   60   years’   combined   experience   between   them   as   TESOL   teacher  

trainers,   CMS   instructors,   and   CMS   Program   co-coordinators.   Knowing   these   two   professors  

from   my   courses   and   from   assistant   teaching   Prof.   Chan’s   classes   during   my   graduate   program,  

I   recognized   that   their   input   on   the   needs   of   NNES   students,   the   functioning   and   goals   of   the  

CMS   Program,   and   the   role   played   by   the   institution   and   English   department   in   the   design   and  

implementation   of   courses   would   be   invaluable.   Our   discussions   occurred   on   separate  

occasions   and   were   framed   by   similar   but   not   identical   sets   of   open-ended   questions   regarding  

the   target   students,   their   particular   needs,   the   CMS   Program,   its   challenges   and   needs,   L2  

composition   instruction,   and   the   administration   and   implementation   of   new   course   designs.  
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The   second   source   of   data   was   the   NCTE’s   policy   statement,   “Definition   of   Literacy   in   a  

Digital   Age”   (2019).   This   document   provided   much   needed   guidance   on   the   instructional   goals  

of   21st   Century   literacies,   including   the   framework   quoted   above.  

The   third   source   of   data   was   the   “WPA   Outcomes   Statement   for   First-Year   Composition  

(v3.0)”   (Council   of   Writing   Program   Administrators,   2019).   This   policy   statement,   like   those  

below,   provided   guidelines   for   FYC   course   goals   and   objectives   and   course   SLO   development.  

The   fourth   important   source   of   information   for   this   needs   analysis   is   the   list   of   General  

Education   Written   Communication   Course   Expectations   from   San   Francisco   State   University  

(see   Appendix   A).   The   final   source   of   data   is   the   San   Francisco   State   University   General  

Education   Student   Learning   Outcomes   for   Lower   Division   Written   Communication   (see  

Appendix   B).   Both   of   these   documents   contributed   to   the   development   of   course   goals   and  

objectives   and   course   SLOs.  

I   also   examined   learning   context   characteristics   and   the   objective   and   subjective   needs  

of   the   target   students.   Triangulating   this   data,   I   developed   a   list   of   course   objectives   and   SLOs  

that   address   the   results   of   the   needs   analysis.  

Using   the   course   goals,   objectives,   and   SLOs   arising   from   the   needs   analysis,   I  

designed   an   overall   course   plan   divided   into   four   units,   an   overview   of   a   sample   unit,   an  

overview   of   a   sample   lesson,   and   a   detailed   single   lesson   plan   with   materials.   As   this   course  

design   is   intended   for   a   hypothetical   first   year   composition   for   multilingual   speakers   (FYCMS)  

class,   I   was   unable   to   pilot   the   course,   so   the   concluding   reflection   section   will   not   address   the  

results   of   piloting.   Rather,   that   section   will   reflect   on   the   design   process,   make   predictions   about  

the   success   of   the   course,   and   make   recommendations   for   further   research.  

Needs   Analysis  

Rationale  
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According   to   Richards   (2001),   performing   a   needs   analysis   is   a   crucial   step   in   the  

development   of   a   curriculum.   This   is   because   learners’   needs   must   be   a   fundamental  

consideration   of   a   learner-centered   curriculum   (Brindley,   1989).   Three   categories   of   information  

are   sought   in   a   needs   analysis:   the   classroom   or   context   characteristics   (the   characteristics   of  

the   student   population   and   the   physical   and   institutional   resources   available),   the   objective  

needs   of   the   students   (the   linguistic   tools   students   need   to   master   in   order   to   accomplish   what  

they   need   to   using   the   language),   and   the   subjective   needs   of   the   students   (the   needs   that   must  

be   satisfied   in   order   for   students   to   be   able   to   learn)   (Brindley,   1989).  

Richards   suggests   a   triangular   approach   to   needs   analysis   (2001).   That   is,   he   suggests  

getting   information   from   more   than   one   source.   Thus,   I   triangulated   data   from   the   sources  

described   above.  

Context   Characteristics  

San   Francisco   State   University   (the   hypothetical   location   for   this   course   design),   a  

campus   in   the   California   State   University   system,   is   a   state-funded   liberal   arts   university   with   a  

student   population   ranked   5th   among   western   regional   universities   in   ethnic   diversity   by   US  

News   and   World   Report   (Campus   Ethnic   Diversity,   2020).   Students   represent   every   kind   of  

ethnic   minority,   a   wide   range   of   ages,   the   entire   spectrum   of   gender   presentation   and   sexual  

orientation,   and   nearly   every   ideology,   political   affiliation,   philosophy   and   religion.   SFSU   is   a  

commuter   school,   with   students   traveling   as   much   as   two   hours   to   the   campus.   This   means   that  

student   social   life   is   mostly   restricted   to   those   students   who   live   on   campus   or   in   the   immediate  

vicinity.   Based   on   “Student   Enrollment   Reports”   for   Fall   2019,   38.5%   of   undergraduate   students  

were   eligible   for   Pell   grants   (San   Francisco   State   University   Office   of   Institutional   Research,  

2020),   suggesting   that   over   a   third   of   undergraduate   students   come   from   economically  

disadvantaged   backgrounds.   The   same   reports   indicate   that   over   30%   of   combined  
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undergraduates   and   graduates   are   the   first   in   their   families   to   attend   college;   over   25%   of  

combined   undergraduates   and   graduates   are   returning   to   education   at   age   25   or   later;   and  

38.5%   are   under-represented   minority   students   (San   Francisco   State   University   Office   of  

Institutional   Research,   2020).  

The   target   students   for   this   course   are   newly-arrived   international   students   (age   ~18-20),  

studying   for   either   one   year   or   to   complete   their   entire   undergraduate   and/or   graduate  

education,   and   immigrant   NNES   students.   International   students   make   up   4.4%   of   the   total  

student   population   of   the   campus   (San   Francisco   State   University   Office   of   Institutional  

Research,   2020).   Most   of   the   international   students   live   on   campus   or   within   one   or   two   miles.  

This   group   of   students   sometimes   includes   slightly   older   students   (e.g.,   third   year   or   graduate  

students)   who   have   attended   university   in   their   home   countries   before   transferring   to   SFSU,  

some   who   may   have   been   born   in   other   countries   but   completed   some   or   all   of   their   education  

in   US   schools,   and   some   who   may   have   recently   immigrated   and   completed   very   little   of   their  

education   in   US   schools.  

● Class   size:   up   to   25   students  
● Length   of   course:   16   weeks  
● Weekly   schedule:   two   100-minute   class   sessions  
● Location:   1600   Holloway   Ave.,   San   Francisco,   California  
● Available   classroom   amenities  

○ Whiteboards   and   markers  
○ Big   screen   television   or   media-enabled   projector   and   pulldown   view   screen.  

● Fixed   enrollment,   fixed   start   date,   no   entry   after   week   4.  
 
Objective   Needs   of   Students  

This   course   is   responding   to   a   perceived   need   in   the   cohort   of   NNES   students   for  

training   in   academic   English   vocabulary   and   grammar,   in   writing   for   the   US   academy,   and   in  

producing   and   consuming   texts   critically   in   a   variety   of   modes.   Students   in   this   course   are  

seeking   to   improve   their   English   skills   in   general,   but   especially   for   the   purpose   of   academic  

success   during   their   international   study   tenures.   In   most   cases,   they   are   studying   in   an  
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English-medium   university   for   the   purpose   of   increasing   their   English   language   skills   to   improve  

their   life   opportunities.   Their   objective   needs   may   include:  

● Learn   the   vocabulary   and   grammatical   structures   needed   for   academic   and   career   development.  
● Develop   stronger   reading,   writing,   listening,   and   speaking   skills   to   prepare   them   for   content  

classes.  
● Understand   how   to   use   English   to   participate   in   specific   communicative   events   (e.g.,   open   class  

discussions,   group   and   pair   work,   group   projects,   professors’   office   visits,   requesting   help   or  
support   from   peers   and   faculty,   class   presentations,   etc.).  

● Learn   how   to   use   technological   tools   to   produce/consume   texts   in   a   variety   of   modes.  
● Learn   how   to   analyze   and   replicate   any   newly   encountered   text   genre.  

 

Subjective   Needs   of   Students  

Generally,   students   in   this   program   are   motivated   and   enthusiastic   for   studying   English.  

They   are   attending   this   university   because   they   are   seeking   to   improve   their   language   skills   so   that  

they   can   enhance   their   employment   opportunities   and   obtain   the   language   they   need   to   pursue  

their   goals   and   interests.   Many   will   likely   be   looking   to   improve   their   confidence   in   communicating  

in   English   and   will   expect   the   class   to   provide   them   with   multiple   opportunities   to   practice   using   the  

language   and   learning   the   grammatical   structures.   As   part   of   the   course   goals,   I   will   work   to   give  

them   the   linguistic   resources   they   need   to   articulate   and   defend   their   rights   and   interests   within  

English-dominant   societies   (Richards,   2001).   Within   this   course,   students’   subjective   needs   may  

include:  

● Increasing   confidence   in   their   ability   to   participate   in   classes,   group   projects,   and   social   events.  
● Contextualizing   and   applying   the   course   materials   to   their   academic   and   career   pursuits   i.e.   applying  

their   learning   to   their   lived   worlds.  
● Participating   in   a   classroom   environment   that   is   interactive,   engaging,   and   provides   a   variety   of  

opportunities   to   participate   in   learning   (e.g.,   open   class   discussion,   pair   and   group   work).  
● Asking   questions   and   getting   answers   from   the   teacher,   both   during   and   after   class.   
● Using   English   as   a   tool   to   help   them   become   more   connected   with   English-speaking   acquaintances  

and   friends   on   campus   and   in   the   larger   community.   
 

It   is   important   for   materials   and   curriculum   developers   to   keep   in   mind   that   students’   needs  

are   not   static.   What   language   learners   think   their   needs   are   is   subject   to   change   over   time.  

Students’   perceptions   are   volatile;   their   needs   change   as   their   goals   change,   as   a   result   of   their  
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studies,   and   as   they   become   more   culturally   competent.   In   fact,   their   needs   at   the   beginning   of   a  

language   program   will   likely   be   different   from   their   needs   at   the   end   of   the   program.   Richards  

suggests   taking   into   account   “perceived   and   present   needs   as   well   as   potential   and  

unrecognizable   needs”   (2001,   p.   53).   

Socio-affective   and   Language   Support   Needs  

A   few   other   needs   must   be   considered   in   the   planning   of   this   course.   According   to   Dr.  

Abeywickrama,   incoming   international   and   recent   immigrant   students   need   specific   forms   of  

language   support   in   addition   to   instruction   that   satisfies   the   various   institutional   requirements   for  

first   year   composition   (personal   communication,   February   10,   2020).   As   a   result   of   EO   1100   and  

AB   705   prohibiting   mandatory   support   classes,   international   and   immigrant   students,   to   avoid   the  

expense   and   time   consumption   entailed,   no   longer   take   these   classes   (P.   Abeywickrama,   personal  

communication,   February   10,   2020).   However,   without   the   support   courses,   these   students   are  

more   likely   to   fail   their   first   year   composition   courses,   adding   to   student   expenses   and   impacting  

university   retention   rates   (P.   Abeywickrama,   personal   communication,   February   10,   2020).    These  

students   now   need   additional   support   in   reading   and   grammar    within    their   first   year   composition  

courses,   specifically   in   the   area   of   generating   complex   sentence   structures   involving   relative  

clauses   (e.g.,   adverbial   clauses,   conditional   clauses)   (P.   Abeywickrama,   personal   communication,  

February   10,   2020).   

In   the   area   of   affective   needs,   Dr.   Abeywickrama   stated   that   NNES   students   often   socialize  

only   within   groups   that   share   their   first   language   (L1)   with   the   result   that   many   international  

students   complain   of   feelings   of   loneliness   and   social   isolation   (P.   Abeywickrama,   personal  

communication,   February   10,   2020).   She   suggests   that   some   activities   or   assignments   in   a  

FYCMS   course   should   encourage   interactions   between   domestic   native   English   speaking   (NES)  

students   and   NNES   students   (P.   Abeywickrama,   personal   communication,   February   10,   2020).  
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Finally,   Dr.   Abeywickrama   recommends   training   students   in   the   production   of   texts   in   a   variety   of  

modes,   taking   advantage   of   the   reading   and   writing   in   other   modes   that   students   are   already   doing  

(e.g.,   reading   and   writing   social   media,   creating   blogs,   and   posting   videos),   because   “this   is   the  

direction   we’re   headed”   (P.   Abeywickrama,   personal   communication,   February   10,   2020).   

In   conversation   with   Prof.   Esther   Chan,   she   agreed   with   many   of   Dr.   Abeywickrama’s  

recommendations   and   added   that   reading   is   particularly   difficult   for   NNES   students   because   they  

lack   the   cultural   knowledge   on   which   many   class   readings   are   based   (personal   communication,  

February   13,   2020).   She   suggested   that   selected   readings   be   culturally   neutral   to   the   extent  

possible   and   that   reading   instruction   include   the   cultural   elements   necessary   for   reading  

comprehension   (E.   Chan,   personal   communication,   February   13,   2020).   

Prof.   Chan   further   suggested   that   students   in   this   group   lack   the   interlanguage   pragmatics  

knowledge   required   for   successful   participation   in   US   university   contexts   and   that   they   should   be  

trained   in   this   area   (personal   communication,   February   13,   2020).   The   one   writing   skill   she   added  

to   Dr.   Abeywickrama’s   suggestions   was   summarization;   this   skill   is   necessary   for   many   facets   of  

academic   writing   and   participation   and   must   be   taught   to   this   student   population   as   part   of   their  

FYC   course   (E.   Chan,   personal   communication,   February   13,   2020).   

Problematizing:   Potential   Challenges   
 
Rationale  

As   Freire   suggests,   problematizing   is   not   only   an   action   but   also   a   reflection   on   the  

action   so   that   it   can   be   considered   within   a   particular   context   or   course   (as   cited   in   Graves,  

1996).   Problematizing   the   situation   is   considering   and   writing   explicitly   about   possible  

challenges   for   the   curriculum   in   a   given   context.   The   more   aware   of   the   situation   and   the  

context   that   curriculum   developers   become,   the   more   able   they   are   to   identify   other   issues   that  
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need   to   be   addressed   (Graves,   1996).   Graves   also   writes   that   teachers’   “past   experience   and  

successes   can   serve   as   bridges   to   new   situations”   (1996,   p.   6).   

SWOT   Analysis  
 

An   analysis   of   the   strengths,   weaknesses,   opportunities,   and   threats   (SWOT)   for   the  

course   must   be   performed   as   part   of   the   overall   needs   analysis.   A   SWOT   analysis   is   useful   in  

helping   to   analyze   the   situation   because   it   allows   course   designers   to   identify   and   summarize  

“key   factors   that   might   positively   or   negatively   affect   the   implementation”   of   the   course   plan  

(Richards,   2001,   p.105).   It   must   be   said   that   strengths   may   be   perceived   as   weaknesses,  

depending   on   program   administrators   and   course   teachers.   Based   on   the   needs   analysis  

above,   the   following   SWOT   analysis   chart   categorizes   how   these   factors   will   impact   my   course  

design.  

 

Strengths  
● Course   is   open   to   a   variety   of   ages.   
● Course   teaches   integrated   skills   to  

address   a   focused   set   of   goals.   
● Student-centered:   can   focus   on  

teaching   language   within   students’  
context.   

● Diverse   student   population:   students  
will   likely   have   a   lot   to   contribute   to  
class.  

● Students   are   motivated   to   learn  
because   the   course   is   relevant   to   their  
US   university   experiences.  

● Enrollment   cap   of   25.  
● Class   runs   for   16   weeks:   can   cover   a  

lot   of   material.   
● Located   within   easy   commuting  

distance   of   most   target   students.  
● Course   utilizes   students’   own   electronic  

devices.  
 

Weaknesses  
● Faculty   may   be   part-time:   teaching  

consistency   and   level   of   quality   cannot   be  
guaranteed.  

● Addressing   the   diverse   objective   and  
subjective   needs   of   every   student   is  
impossible.  

● Parts   of   the   course   may   not   be   applicable   to  
all   students   (i.e.   those   uninterested   in  
technology   beyond   what   they   already  
utilize).   

● Class   does   not   guarantee   that   students   will  
succeed   in   every   writing-based   class  
hereafter.   

● Students   may   lack   technological   devices  
necessary   for   participation.   

● Course   schedule   may   not   meet   Ss’   schedule  
needs.  

● A   multimodal   course   will   likely   require   more  
pre-semester   preparatory   work   on   the   part  
of   the   instructor   than   other   similar   courses.  
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Opportunities  
● Addressing   unmet   educational   needs  

for   international/immigrant   students.  
● Course   offers   new   forms   of   learning  

and   text   production   (e.g.,  
projects-based,   multimodal).  

● Campus   writing   center   can   provide  
extra   language   and   writing   support.  

● Opportunity   to   collaborate   with   other  
stakeholders   (e.g.,   content-area  
instructors,   writing   center  
administrators)   on   developing   support  
activities   and   collecting   samples   of  
various   writing   genres.  

Threats  
● The   situation   is   hypothetical   and   there   may  

be   other   unknown   factors.  
● Affective   factors   may   impede   student  

learning,   especially   those   related   to   US  
educational   practices   that   are   contrary   to  
those   they   are   accustomed   to.  

● Students   may   have   other   responsibilities  
that   could   impact   their   attendance   (e.g.,  
fraternity/sorority   involvement,   sports  
participation,   on-campus   jobs).  

● May   not   be   able   to   serve   everyone   who  
wants   to   join   the   class   due   to   enrollment  
cap.  

● Instructors   may   need   additional   technology  
training   to   be   able   to   teach   this   course.  

● University/department   technology   resources  
may   be   insufficient.  

 
 

Learner   Factors   

● Incorporating   diverse   student   narratives   and   addressing   their   various   needs:    It   could  

be   difficult   making   sure   students’   voices   are   heard   regarding   what   they   need,   not   just   what   I,  

as   a   course   developer,    think    they   need.   In   particular,   students   have   very   different  

backgrounds,   attitudes,   professional   goals,   interests,   learning   styles,   and   language   needs.  

For   example,   some   of   them   have   never   had   a   job   before,   while   others   may   have   previous  

work   experience.   

→   Possible   Solutions:   

● Attempt   to   provide   materials   that   will   be   useful   and   relevant   to   all   students.  
● Keep   course   content   focused   on   academic   success   skills   and   strategies   that   can   apply  

to   all   students.   
● Prepare   adaptations   of   activities   to   accommodate   differing   student   realities   and   learning  

styles.   
 
● Student   expectations:    Students   may   enter/leave   this   course   with   the   expectation   that   it   will  

prepare   them   to   pass   any   other   course   that   involves   writing.   No   guarantee   can   be   offered  

that   students   will   pass   every   writing   course   they   take   after   this   one.   This   course   offers  
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various   activities   and   tasks   that   will   support   students’   academic   writing   development,   and   it  

is   designed   to   promote   the   transfer   of   that   learning   to   students’   work   in   other   contexts.  

→   Possible   Solutions:   

● Provide   various   relevant   and   interactive   activities   to   keep   students   engaged.  
● Provide   authentic   materials   with   real   life   examples   that   encourage   application   in   other  

contexts..  
● Make   clear   on   the   course   syllabus   &   the   first   day   of   class   what   the   purpose   of   this   class  

is,   what   the   course   can   provide,   and   what   the   course   cannot   guarantee.   
● Frequently   direct   students’   attention   to   the   transfer   of   learning   in   this   course   to   other  

contexts.  
 
● Technology:    Students’   lack   of   access   to   and   familiarity   with   technology   may   be   a   serious  

challenge.   Not   only   will   students   have   differing   levels   of   digital   literacy,   but   some   of   them  

may   have   limited   access   to   the   internet   and   to   electronic   devices   like   computers,  

smartphones,   or   tablets.   This   raises   a   challenge   for   the   course   developer   to   figure   out   how  

much   class   time   teachers   should   spend   on   teaching   technological   skills.  

→   Possible   Solutions:   

● Direct   students   to   university-provided   technology   resources,   such   as   available   loaner  
laptops   and   campus   computer   labs.  

● Create   technical   training   materials   (e.g.,   videos,   manuals)   to   support   students’   learning  
of   technical   production   processes.   Such   materials   could   be   collected   in   a   repository  
available   to   other   instructors   in   the   department.  

 
Cultural   Factors  

● Personal   Reticence:    For   cultural   reasons,   students   may   be   reluctant   to   engage   in  

discussion   about   their   strengths,   weaknesses,   and   personal   lives   and   may   not   understand  

the   purpose   of   engaging   in   such   a   discussion.   Further,   the   issue   of   “identity,”   not   frequently  

discussed   in   their   home   contexts,   may   seem   irrelevant   to   students.  

       →   Possible   Solutions:   

● Incorporate   exploration   of   cultural   differences   into   lessons   and   provide   rationales   for   why  
the   skills   of   talking   about   personal   matters   are   important   for   metacognitive   aspects   of  
strategies   learning.   
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● Include   tasks   that   scaffold   students   into   discussion   and   activities   that   provide   practice   in  
expressing   themselves   in   open   forum.  

 
● Goal-Setting:    Students   may   be   unwilling   to   engage   in   discussion   about   goal-setting,   as   they  

may   not   see   its   relevance   or   importance.   This   is   an   important   consideration   for   course  

development,   because   this   is   a   culturally   different   activity   that   students   may   reject.  

       →   Possible   Solutions:   

● Provide   and   reiterate   rationale   for   why   goal-setting   is   useful   for   academic   and   career  
planning.   

 
Administrative   Factors  

● Resistance:    The   university   and   English   department   may   be   resistant   to   implementation   of  

this   course   because   of   perceived   challenges   regarding   technology   use   and   the   training   of  

teachers   in   the   technology.   Teachers   may   be   resistant   to   making   changes   in   their   course  

syllabi   and   to   learning   new   teaching   techniques   and   technologies.  

→Possible   Solutions:  

● Demonstrate,   using   scholarly   research-based   evidence,   the   necessity,   utility,   and   positive  
impact   of   the   course   to   CMS   administrators   and   department   and   university   stakeholders.  

● Provide   teacher   training   workshops.  
● Provide   teachers   with   guides   and   how-to   manuals   for   technology   used   in   the   course,   in  

addition   to   materials   and   lesson   plans   which   they   can   adapt   to   their   individual   teaching  
styles.  

 
Course   Goals   and   Objectives:   Making   the   Most   of   International   Study  

Rationale  

Defining   the   goals   and   objectives   of   the   course   under   development   is   an   important   part  

of   the   planning   process.   Graves   (1996)   uses   the   metaphor   of   a   roadmap,   with   goals  

representing   the   destinations   and   objectives   the   specific   steps   required   to   reach   those  

destinations.   To   be   more   precise,   Graves   defines   goals   as   general   statements   of   the   overall,  

long-term   purposes   of   the   course   and   objectives   as   the   specific   ways   in   which   the   goals   will   be  

achieved   (1996).   Goals   and   objectives   provide   a   framework   to   help   determine   the   specific  
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content   and   types   of   activities   to   be   included   in   the   course.   Objectives   can   also   provide   the  

framework   for   evaluating   student   performance   at   the   assessment   stage   (Brown   &  

Abeywickrama,   2010).  

Course   Goals  

This   course   is   designed   to   give   recently   arrived   immigrant   and   international   NNES  

students   the   academic   writing   knowledge   they   need   to   be   successful   in   the   US   university  

context   and   beyond,   to   provide   the   21st   Century   literacies   instruction   they   need   to   produce   and  

consume   multimodal   texts   critically,   and   to   supplement   their   English   language   skills  

development.  

Course   Objectives  

Course   objectives   provide   the   steps   by   which   course   goals   are   achieved.   According   to  

Hyland   (2004),   goals   and   objectives   of   a   course   can   change,   evolving   as   student   needs   and  

context   change.   Course   goals   and   objectives   should   not   be   overly   restrictive   or   prescriptive,  

although   they   should   be   articulated   clearly   and   concretely   (Hyland,   2004).   

By   triangulating   the   data   gained   from   the   needs   analysis,   I   have   developed   the   following  

set   of   course   objectives   that   address   the   overall   course   goals   and   the   specific   needs   of   the  

target   student   population.   

1. Composition  
○ Rhetorical   Knowledge  

■ Demonstrate   familiarity   with   rhetorical   conventions,   including   purpose,   audience,  
context,   genre,   and   rhetorical   appeals.  

■ Develop   knowledge/experience   of   genre   conventions   (from   paragraphing   to  
structure   to   tone   and   mechanics);   learn   control   of   surface   features   (grammar,  
syntax,   punctuation,   spelling).  

■ Develop   understanding   of   advanced   grammatical   forms,   including   developing  
awareness   of   rhetorical   effects   of   grammar,   sentence   complexity   and   the   correct  
use   of   verb   forms,   verb   tenses,   adjectival   and   adverbial   clauses,   conditionals,  
time   expressions,   reporting   forms,   transitional   words   and   phrases,   parallel  
structure,   and   passive   voice.  

■ Develop   academic   vocabulary   to   increase   the   fluency   of   academic   writing   across  
disciplines.  

○ Process/Collaboration  
■ Understand   process   writing   for   generating,   revising,   editing,   and   proofreading.  
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■ Use   processes   &   strategies   for   idea   discovery,   reflection,   analysis.  
■ Collaborate   with   others,   including   giving/receiving   constructive   peer   feedback.  
■ Build   intentional   cross-cultural   connections/relationships   to   pose   and   solve  

problems   collaboratively   and   strengthen   independent   thought.  
○ Inquiry  

■ Use   writing   as   a   form   of   inquiry,   to   build   inquiry-driven   arguments   and  
explore/discover   experiences,   goals,   interests,   and   purposes.  

○ 21CL  
■ Understand   and   use   a   variety   of   technologies   to   address   a   range   of   audiences,  

matching   affordances   to   different   uses/contexts   for   varying   rhetorical   purposes  
and   adapting   composing   processes   to   the   various   modalities.  

■ Create,   critique,   analyze,   and   evaluate   texts   in   a   variety   of   modes.  
2. Information   Literacy  

○ Develop   skills   and   strategies   for   reading   a   diverse   range   of   texts   actively,   noting  
conventions   of   genres.  

○ Use   information   from   reading   critically   in   writing;   integrate   reading   effectively   into   writing;  
locate,   evaluate,   and   use   information   ethically   (citation   conventions).  

○ Develop   library   literacy   and   research   skills,   including   keyword   searches   of   databases,  
locating   physical   resources,   accessing   online   resources.  

3. Reflection/metacognition  
○ Reflect   on   and   develop   student   success   and   writing   strategies.  
○ Use   reflection   and   metacognition   to   build   awareness   of   reading   and   writing   strategy   use  

and   preferences.  
○ Use   metacognitive   strategies   to   transfer   knowledge   to   content   courses.  

4. First   Year   Experience   (FYE)  
○ Gain/use   knowledge   of   the   academic   community   and   available   community   resources   to  

support   development   as   learners,   readers,   and   writers.  
○ Develop   cross   cultural   relationships   to   establish   social   connections   to   the   campus   and  

local   communities.  

Upon   completion   of   this   course   students   will   be   able   to   (SWBAT):  

● Rhetorical   knowledge:    Compose   a   variety   of   American   academic   genres   as   evidenced   by   their  
replicating   genres   in   their   specific   disciplinary   fields   through   research   and   analysis.   

● Rhetorical   knowledge:    Begin   to   develop   competency   in   the   recognition   and   use   of   various  
grammatical   forms   as   evidenced   by   their   correctly   completing   grammar   practice   assignments   and  
using   those   features   in   on-going   assignments.   

● Rhetorical   knowledge:    Begin   to   develop   understanding   of   rhetorical   uses   of   grammar   as  
evidenced   by   using   this   knowledge   in   writing   assignments   across   the   course.  

● Process/collaboration:    Develop   the   metacognitive   and   pragmatics   skills   for   successful   group   work  
participation   as   evidenced   by   their   successfully   fulfilling   the   various   pair   and   group   work  
components   of   classwork   and   homework,   including   a   group   research   project.  

● Inquiry:    Compose   inquiry   driven   arguments   as   evidenced   by   their   successful   completion   of  
research   assignments   utilizing   multiple   sources.  

● Inquiry:    Use   reading   and   writing   for   inquiry   as   evidenced   by   their   reading,   discussing,   and  
understanding   a   variety   of   texts   at   various   levels   of   complexity   and   the   completion   of   in-class,  
discussion-based   writing   assignments   and   homework   based   on   these   readings.  

● 21CL:    Utilize   common   digital   composing   tools   as   evidenced   by   their   successfully   composing   a  
combination   of   digital   and   static   print   assignments.  

● Information   Literacy:    Analyze   texts   to   discover   their   genre   conventions   as   evidenced   by   their  
completing   genre   analysis   and   reflection   components   attached   to   all   major   assignments   and  
replicating   the   genres   of   their   specific   disciplines   in   the   final   writing   assignment.  
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● Information   Literacy:    Research   topics   and   use   sources   ethically   as   evidenced   by   their   successful  
completion   (with   proper   citations)   of   two   research   projects.  

● Reflection   &   Metacognition:    Use   metacognitive   strategies   in   reading   and   writing   as   evidenced   by  
their   completion   of   reflexive   writing   attached   to   many   readings   and   written   assignments.  

● Reflection   &   Metacognition:    Transfer   learned   skills   for   use   in   other   courses   as   evidenced   by   their  
written   reflections   on   using   these   skills   in   a   variety   of   contexts   and   by   applying   them   to   their  
discipline-related   final   writing   assignment.  

● FYE:    Locate   on-campus   and   community   resources   as   evidenced   by   a   treasure   hunt   of   campus  
resources   and   by   students’   utilizing   these   resources   in   their   work.  

● FYE:    Make   connections   with   the   campus   community   and   with   members   of   their   disciplines   as  
evidenced   by   their   acquisition   of   research   paper   samples   for   analysis   from   sources   in   their  
disciplines.  

 
Scope   and   Sequence  

Rationale  

Richards   defines   scope   as   the   “breadth   and   depth   of   coverage   of   items   in   the   course”  

(2001).   He   asks   course   developers   to   ponder   two   questions   when   we   consider   scope:   “What  

range   of   content   will   be   covered?   To   what   extent   should   each   topic   be   studied?”   (2001).  

Sequencing   is   the   considered   order   in   which   topics   will   be   taught.   While   there   are   a   number   of  

paradigms   available   for   determining   sequencing,   I   have   based   my   course   upon   a   combination   of  

the   “simple   to   complex”   and   “spiral   sequencing”   paradigms   which   require   teaching   simple  

content   first,   leading   to   more   complex   content,   and   the   “recycling   of   items   to   ensure   that  

learners   have   repeated   opportunities   to   learn   them”   (Richards,   2001).  

Having   determined   my   course   goals   and   objectives   through   my   needs   analysis   above,   I  

developed   a   course   scope   and   sequence   using   backwards   planning   i.e.   bearing   my   course  

goals   and   objectives   in   mind,   I   plotted   a   sequence   which   I   believe   most   effectively   achieves  

those   ends.   The   full   scope   and   sequence   can   be   found   in   Appendix   C.   The   following   is   an  

overview   of   the   semester’s   unit   plan.  

Scope   and   Sequence   Overview  

The   following   section   provides   an   overview   of   the   course   scope   and   sequence,   including  

general   descriptions   of   the   unit   plans.   The   overall   course   is   themed   insofar   as   assignments   and  
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readings   often   address   the   topics   of   international   study,   language   development,   and   identity,  

especially   the   challenges   international   and   immigrant   students   face   in   the   US.   As   the   semester  

proceeds,   certain   features   of   classwork   and   homework   are   recursive.   For   example,   students  

practice   genre   analysis   frequently   by   completing   genre   analyses   with   every   major   assignment,  

and   every   unit-final   assignment   utilizes   learning   accomplished   in   earlier   units.   Other   recursive   or  

ongoing   features   of   the   class   are   discussed   below.  

Students   frequently   engage   in   pair   and   group   work   for   low-stakes   discussions   and   for  

actual   assignments,   including   frequent   peer   review.   Low-stakes   and   no-stakes   in-class   writing  

assignments   are   frequent.   Examples   of   this   type   of   assignment   include   free   writes   to   assist  

invention   and   think-write-pair-share   activities   to   stimulate   cognition   and   discussion.   Every   major  

assignment   includes   a   one-   to   two-page   reflection   in   which   students   discuss   their   rhetorical   and  

medium/mode   choices   and   briefly   analyze   the   features   of   the   particular   genre   of   the  

assignment.   In   addition,   assignments   in   digital   modes   require   a   statement   of   goals   and   choices  

(SOGC)   in   which   students   describe   their   goals   for   the   particular   piece   and   the   choices   they  

made   in   its   production   to   meet   those   goals.  

Reading   development   in   this   course   takes   the   form   of   the   “reading   apprenticeship”  

model   developed   by   Schoenbach   and   colleagues   (2012),   in   which   engaged,   strategic,   and  

independent   reading   is   developed   through   text-based   discussions,   collaborative  

meaning-making,   strategy   instruction   and   practice,   and   academic   vocabulary   study  

(Schoenbach   et   al.,   2012).   This   model   helps   to   develop   classroom   community,   students’  

identities   and   self-awareness   as   strategic   readers,   and   their   metacognitive   problem-solving  

strategies.   Readings   range   in   complexity   from   short   essays   to   academic   journal   articles,   with  

instruction   in   strategies   for   approaching   the   various   types   of   readings.   Vocabulary   instruction  
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includes   strategies   for   addressing   newly   encountered   unknown   vocabulary,   especially   chunking,  

monitoring   of   affixes,   and   taking   meaning   from   context.  

Grammar   support   lessons   are   delivered   primarily   via   teacher-created   videos,   slide  

presentations,   activities,   and   quizzes   posted   on   the   class   website   or   learning   management  

system   (LMS),   for   example,   Moodle™   or   Blackboard™.   Further   in-class   grammar   instruction  

focuses   on   patterns   of   error   that   the   instructor   observes   in   students’   writing   and   grammar   logs  

and   areas   of   difficulty   demonstrated   by   students’   scores   on   the   online   grammar   activities   and  

quizzes.   This   helps   to   limit   the   amount   of   class   time   devoted   to   grammar   instruction   by   focusing  

only   on   grammatical   forms   that   require   extra   support.  

Students   keep   work   logs   for   each   assignment,   much   like   lawyers   track   their   billable   time,  

recording   time   spent   in   each   work   session   with   a   brief   description   of   the   work   done   (e.g.,   “March  

3,   2:15pm   -   2:40pm.   Used   the   library   website   to   locate   5   sources   for   research   paper.”).   These  

work   logs   are   submitted   with   each   assignment   and   used   by   the   instructor   to   estimate   students’  

effort   for   the   purposes   of   the   labor-based   contract   grading   policy   (see   Assessment,   p.   34).   They  

are   also   important   for   helping   students   to   observe   the   time   taken   to   achieve   various   steps   in  

their   writing   processes   so   as   to   help   them   manage   their   time   better   as   the   semester   progresses.  

Another   less-obvious   side   effect   of   work   logs   is   that,   tracking   their   work   time,   students   may   have  

more   motivation   to   focus   on   a   specific   task   and   may   become   more   aware   of   their   distractors,  

letting   them   find   ways   to   avoid   those   distractions.  

Students   keep   vocabulary   logs   all   semester   in   which   they   collect   new   vocabulary,   source  

sentences,   dictionary   and   personal   definitions,   and   original   example   sentences.   Vocabulary  

logs,   submitted   bi-weekly,   are   used   by   the   instructor   to   compile   a   single   source   of   vocabulary  

study   for   the   entire   class,   for   the   purpose   of   academic   vocabulary   development.   Additionally,  

vocabulary   quizzes   based   on   this   list   are   administered   at   the   end   of   each   unit.  
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Students   are   required   to   keep   grammar   logs   in   which   they   collect   and   practice   using   new  

grammar   forms   that   they   encounter   in   their   reading   in   all   their   classes.   These   grammar   logs   are  

collected   3   times   over   the   course   of   the   semester   and   used   by   the   instructor   to   refine   and  

redirect   additional   grammar   support   instruction.  

All   homework   is   submitted   digitally;   paper   is   not   used   for   the   submission   of   homework.  

To   that   end,   the   instructor   manages   a   cloud   storage   system   for   the   class   with   an   individual  

digital   folder   for   each   student   where   they   may   store   ongoing   work.   Homework   assignments   are  

submitted   through   the   class   LMS.  

The   four   major   unit-ending   assignments   are   described   below,   including   a   3-5   minute  

digital   text   (podcast,   video,   or   soundscape)   in   Unit   1,   an   online-only   digital   essay   in   Unit   2,   a  

group   research   project   and   presentation   that   concludes   Unit   3,   a   solo   research   paper   in  

students’   own   disciplines   to   finish   Unit   4,   and   a   final   portfolio   to   conclude   the   whole   semester.  

Unit   1   (Weeks   1-3):   The   US   University,   Identity,   and   You  

The   first   unit   is   built   around   the   themes   of   international   and   immigrant   student   identities  

and   the   US   academic   context’s   differences   from   Ss’   home   contexts.   These   themes   have   been  

chosen   because,   as   part   of   their   acculturation,   inquiry   into   their   new   context’s   culture   through  

comparison   to   their   own   can   be   instrumental   in   easing   the   adjustment   to   the   new   culture.  

Second,   inquiry   into   identity   further   helps   students   to   understand   their   relationships   to   the   world,  

how   those   relationships   are   constructed   across   time   and   space,   how   they   understand   their  

possibilities   for   the   future,   and   their   social   positions   in   their   new   cultural   context   (Norton,   2013).   

Readings   in   Unit   1   include   “Mother   Tongue”   by   Amy   Tan   (2018)   on   the   topics   of   identity  

and   varieties   of   English;   Malcolm   X’s   “Discovering   the   Power   of   Language”   (2009)   on   the   topic  

of   vocabulary,   reading,   and   writing   development   and   how   they   can   increase   one’s   ability   to  

express   oneself,   to   achieve   social   goals,   and   address   imbalances   of   power;   and   Richard  
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Lederer’s   “English   is   a   Crazy   Language”   (2018),   an   essay   demonstrating   language-based   play  

and   the   confusing   vagaries   of   English.   The   readings   in   Unit   1   are   relatively   short   essays   with  

moderate   vocabulary   difficulty,   except   the   Lederer   essay   which   is   used   for   vocabulary   learning  

strategy   development.   

The   unit   addresses   the   basics   of   rhetorical   voice   and   audience.   Ss   are   introduced   to  

genres   and   to   genre   analysis   using   a   variety   of   sample   texts.   They   are   also   instructed   in  

adapting   traditional   composing   processes,   values,   and   standards   to   non-print   modes.  

Ss   are   introduced   to   the   process   of   constructive   feedback   on   peers’   works.   Peer   review  

processes   are   demonstrated   in   class   and   follow   best-practice   guidelines   developed   by   Eli  

Review™.   However,   all   peer   review   is   done   in   class,   in   groups   and   pairs.   As   part   of   peer   review  

instruction,   Ss   are   introduced   to   the   interlanguage   pragmatics   of   giving   and   receiving  

supportive,   constructive   feedback.   Initial   practice   is   performed   using   no-stakes   in-class   writing  

assignments   (e.g.,   single-topic   paragraphs)   that   are   workshopped   by   pairs   and   trios.  

Ss   begin   to   explore   their   campus   community   in   groups   by   engaging   in   a   cross-campus  

treasure   hunt   in   which   they   locate   a   variety   of   campus   resources,   taking   pictures   of   their   groups  

near   these   resources   and   posting   them   to   social   media   or   to   a   shared   class   blog.  

The   major   assignment   that   concludes   this   unit   is   a   digital   text   of   3   to   5   minutes   (e.g.,  

podcast,   video,   soundscape)   which   explores   Ss’   pre-arrival   identities   from   the   perspective   of  

features   in   their   lives   (environments,   families,   schools,   interests,   hobbies,   etc.)   that   informed  

those   identities.   The   assignment   includes   a   written   component   comprising   the   written   script,  

their   SOGC   of   at   least   one   written   page   (in   which   Ss   briefly   reflect   on   their   specific   audience,  

their   goals   for   the   assignment,   and   their   choices   for   addressing   these),   and   a   genre   analysis   of  

the   salient   features   of   the   genre   they   have   produced.   This   unit   addresses   the   four   primary  

Competency   Areas   as   detailed   in   the   course   Goals   and   Objectives   above.  
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Online   technical   instruction   is   managed   via   teacher-created   or   -sourced   videos   or   slide  

presentations   posted   in   the   Technical   Resources   section   on   the   class   LMS.   Ss   are   responsible  

for   seeking   out   this   instruction   as   needed.   Technical   instruction   for   this   unit   includes   an  

introduction   to   working   with   the   Google™   suite   of   text   creation   and   storage   products   (Drive™,  

Docs™,   Sheets™,   and   Slides™),   the   basics   of   audio   and   video   editing   with   the   Audacity™,  

GarageBand™,   and   iMovie™   applications,   and   samples   of   some   multimodal   texts.   These   texts  

could   include   soundscapes   (a   form   in   which   a   producer   creates   the   impression   of   a   specific  

physical   space   or   location   through   richly   complex,   layered   and   looped   background   and  

foreground   sounds   and   that   may   or   may   not   include   voiceover   narration),   podcasts   (in   which   a  

producer   might   record   their   own   voice,   reading   aloud   or   talking   freely   about   a   topic,   much   like  

“talk   radio;”   podcasts   tend   to   focus   on   voice   with   limited   background   music   or   other   sound  

effects.),   and   short   videos   (which   would   be   scripted   productions   in   which   the   student   or   students  

enact   a   scenario   that   addresses   the   assignment   topic   in   some   way).  

Unit   2   (Weeks   4-6):   Your   Voice   in   the   US   Academic   Conversation  

Unit   2   expands   on   the   themes   of   the   previous   unit   by   examining   international/immigrant  

students’   places   in   US   academia.   The   unit   introduces   Ss   to   strategies   for   reading   and  

annotating   print   texts,   particularly   academic   journal   articles,   and   to   routines   for   proofreading.   Ss  

are   introduced   to   the   basics   of   research   using   their   campus   library   and   its   website,   including  

locating   and   using   databases   and   doing   keyword   searches.   Ss   practice   process   writing,  

drafting,   and   peer   review.   Ss   begin   to   learn   about   ethical   use   of   sources,   citation   conventions,  

and   source   reliability.   Online   grammar   instruction   paralleling   this   unit’s   coursework   introduces  

summarizing   others’   writing   (e.g.,   experts'   or   scholars’)   for   the   purpose   of   integrating   other  

voices   into   one’s   writing   and   also   introduces   increasing   sentence   complexity   and   variety   through  

the   use   of   simple,   compound,   and   complex   sentence   structures.  
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Readings   in   Unit   2   include   an   excerpt   from   “A   Passage   to   America:   University   Funding  

and   International   Students”   by   Bound   and   colleagues   (2016),   “Stereotypes”   by   Hurst   (2007),  

“Harvard   Report   on   Reading”   published   by   Dartmouth   College   (2001),   and   “Proofreading:   How  

and   Why”   by   Esther   Chan   (n.d.).   These   readings   are   closely   related   to   the   topics   covered   in   this  

unit:   cultural   stereotypes   about   international   students,   reading   strategies,   and   proofreading.  

These   readings   were   also   selected   because   they   cover   a   wide   range   of   challenge   levels,   from   a  

short   article   (“Stereotypes”)   to   a   lengthy   academic   journal   article   (“A   Passage   to   America”).  

The   assignment   which   concludes   this   unit   is   an   individual   digital   essay   incorporating   at  

least   two   sources   not   read   as   part   of   class   work.   The   essay   may   be   submitted   in   any   of   a  

number   of   digital   forms   (e.g.,   online   digital   essay,   ebook,   etc.)   which   may   include   images,  

sounds,   video,   and   hyperlinks   to   outside   resources.   This   assignment   provides   students   with  

practice   in   a   particular   mode   of   production   (multimedia   text-based   document)   that   many   will  

likely   need   to   produce   for   college   courses   and   most   will   likely   need   in   their   work   after   college.  

Essays   may   not   be   submitted   as   a   simple   text   document   (paper,   PDF   file,   Microsoft   Word™  

document,   or   Google   Doc™)   although   preliminary   work   on   these   assignments   is   likely   to   be  

done   in   those   forms   (e.g.,   planning,   scripting,   drafting),   and   accompanying   documents   (genre  

analysis,   SOGC)   are   submitted   in   those   forms.   Completed   assignments   could   take   a   number   of  

forms,   including   (but   not   limited   to)   online   blogs   (either   Ss’   own   or   class-built);   texts   composed  

in   digital   scholarship   platforms   like   Scalar™   (https://scalar.me/anvc/scalar/)   which   allows  

authors   to   create   elaborate   online   texts   permitting   readers   to   move   through   a   document   in   a  

number   of   different   ways   (rather   than   the   linear   way   most   articles   are   written   and   read)   and  

which   allows   authors   to   incorporate   a   variety   of   digital   media   to   enhance   their   texts;   and  

student-created   ebooks   with   embedded   images,   video,   and   sound.   Ss   will   compare   and   contrast  

their   identities   before   and   after   arrival,   addressing   the   following   questions:   What   changes   have  
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you   noticed   in   yourself   since   beginning   international   study?   How   is   your   identity   today   different  

from   only   a   few   weeks   ago,   before   you   arrived   in   the   US?   What   are   some   of   the   causes   for  

these   differences   in   identity?   A   further   written   component   for   this   assignment   consists   of   the  

written   text,   storyboard,   or   outline   for   their   digital   essay,   an   SOGC,   and   a   rhetorical   and   genre  

analysis   of   at   least   one   written   page.   

Available   online   technical   instruction   introduces   the   basics   of   digital   essay   production  

utilizing   Book   Creator™   (https://bookcreator.com/),   Scalar™,   or   similar.   This   unit   addresses   the  

four   Competency   Areas   described   above.  

Unit   3   (Weeks   7-10):   Collaborating   in   the   Academic   Conversation  

Building   on   learning   in   previous   units,   Unit   3   carries   on   the   themes   of   identity   in  

academia   by   exploring   student   collaboration,   including   instruction   in   the   interlanguage  

pragmatics   of   pair   and   group   work,   initially   using   the   Conversacolor   group   discussion   activity  

(Scheinberg,   2001),   and   the   organization   and   fair   distribution   of   labor   in   group   projects.  

Differences   in   rhetorical   features   in   group   work   situations   are   discussed   along   with   how   these  

must   be   negotiated   amongst   members   of   the   group.   The   appropriateness   and   reliability   of  

sources   for   integration   into   texts   is   addressed   in   more   depth.   Ss   must   locate   and   write   briefly  

about   student   organizations   on   campus,   focusing   on   non-academic   organizations   (e.g.,  

sororities,   fraternities,   and   activity-   and   hobby-related   clubs).   Online   grammar   instruction   covers  

passive   voice,   coordination   and   subordination,   and   parallel   structure.   Unit   3   also   introduces   the  

final   assignment   of   Unit   4,   the   individual   disciplinary   research   paper.  

The   readings   for   Unit   3   are   aimed   at   the   topics   of   student   group   work   and   collaboration  

in   education.   They   include   “Seven   Norms   of   Collaboration”   (n.d.)   from   the   Thinking  

Collaborative   website,   “The   Impact   of   Social   Interaction   on   Student   Learning”   (2013)   by   Hurst  

and   colleagues,   and   readings   chosen   by   Ss   on   topics   related   to   their   research   papers   (below).  
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The   final   assignment   of   Unit   3   is   a   group   collaboration   assignment   in   which   students  

work   together   to   produce   a   written   research   paper   and   a   group   presentation.   The   topic   of   this  

paper   is   the   major   challenges   faced   by   international   and   immigrant   students   when   they   arrive   in  

US   universities   and   recommendations   for   possible   solutions   or   plans   of   action   to   address   these  

challenges.   The   group’s   work   includes   locating   and   integrating   at   least   5   primary   and/or  

secondary   sources   (interviews   and   ethnographic   studies   are   encouraged),   writing   the   paper,  

creating   and   presenting   a   group   slide   presentation   or   video,   and   fair   distribution   of   labor.   The  

group   is   required   to   agree   on   a   team   charter   in   which   behavioral   standards   are   set,   including  

redress   in   case   of   failures   of   performance.   The   group   assignment   products   are   accompanied   by  

individual   assessments   of   students’   own   labor   and   the   labor   of   their   group   partners,   and  

individual   rhetorical   and   genre   analyses.   

Available   online   technical   training   includes   the   creation   of   blogs   and   photo   essays.   This  

unit   addresses   the   four   primary   Competency   Areas   described   above   (p.   24),   Composition,  

Information   Literacy,   Reflection   and   Metacognition,   and   First   Year   Experience.  

Unit   4   (Weeks   11-16):   Finding   Your   Disciplinary   Voice  

Building   on   the   work   done   in   all   previous   units,   the   focus   of   this   unit   is   working   in   Ss’  

individual   disciplines   or   in   disciplines   that   they   want   to   explore   more   fully.   Ss   discover   samples  

of   common   research   paper   genres   used   in   their   particular   disciplines   and   engage   in   detailed  

analyses,   then   share   and   compare   analyses   with   classmates   during   class   discussion.   Paper  

organization   via   mind-mapping   and   outlining   is   reviewed   (originally   introduced   in   Unit   3).   Work  

continues   on   the   group   research   project   begun   in   Unit   3   as   students   also   begin   work   on  

individual   research   projects   (see   below).   Unit   3   group   projects   are   due   Week   12.   Grammar  

lessons   cover   a   variety   of   clauses:   adverbial,   adjectival,   and   conditional.   No   new   technical  

training   is   planned   for   this   unit.   Readings   are   chosen   by   students   in   this   unit   and   must   be  
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related   to   their   disciplines;   these   readings   are   expected   to   be   used   as   research   for   the  

assignment   below.  

The   final   assignment   for   this   unit   (initially   introduced   during   Unit   3)   is   a   solo   research  

paper   of   5   -   6   pages,   integrating   5   -   6   primary   and/or   secondary   sources,   on   a   discipline-related  

topic   of   students’   choice.   This   paper   must   replicate   a   research   paper   genre   in   students’  

individual   disciplines,   using   the   formatting   system   preferred   by   their   discipline   (e.g.,   APA,   MLA).  

For   those   students   who   have   not   yet   declared   a   major,   this   assignment   is   an   opportunity   to  

explore   a   field   that   interests   them   in   some   depth.   Upon   submission,   two   samples   of   the  

particular   genre   (with   a   1   -   3   page   genre   analysis   attached)   must   be   included.   This   will   be  

submitted   at   the   same   time   and   in   the   same   digital   folder   as   the   following.  

Ss   conclude   the   semester   by   submitting   a   final   digital   portfolio   comprising   all   previously  

graded   work,   revisions   to   those   assignments   if   students   have   chosen   to   revise   them,   SOGCs,  

genre   analyses,   work   logs,   and   a   final   reflection   which   contemplates   changes   in   their   work   over  

the   course   of   the   semester,   their   growing   understanding   of   rhetorical   concepts   and   genre,   a  

discussion   of   how   they   might   use   things   learned   in   this   course   to   do   work   in   other   courses,   and  

a   justification   of   their   grade   based   on   our   labor-based   contract   grading   policy.  

Sample   Unit  

Unit   Overview  

Unit   One:   The   US   University,   Identity,   and   You  

Week   1  

In   the   first   week   of   the   semester,   Ss   are   introduced   to   the   syllabus,   including   course  

purpose   and   goals,   brief   description   of   major   assignments   and   semester-long   ongoing  

assignments,   and   instruction   in   the   use   of   the   course   Google   Drive   folders   and   LMS.   Content  

instruction   includes   the   changing   definition   of   “text,”   Ss’   identities   as   writers,   genre   and   genre  
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analysis,   and   rhetorical   audience   and   voice.   Grammar   instruction,   available   as   a   teacher-made  

video   online   on   the   LMS,   reviews   the   parts   of   speech.   Homework   includes   a   short   reading   that  

feeds   into   a   class   discussion   of   identity   and   of   audience   in   composition,   a   social   media   posting  

about   Ss’   favorite   or   least   favorite   thing   about   coming   to   the   US   (with   a   brief   written  

rhetorical/genre   analysis),   and   the   beginning   of   their   vocabulary   logs.   If   technical   instruction   is  

needed   by   this   cohort   of   students   who   are   likely   very   technically   proficient,   teacher-produced  

videos   about   podcasting,   making   videos,   and   creating   soundscapes   is   provided   online   on   the  

class   LMS.  

Week   2  

Week   2   includes   a   review   of   rhetorical   audience   and   voice,   an   introduction   to   rhetorical  

appeals,   an   introduction   to   and   practice   of   peer   review,   in-class   writing   and   discussion   about  

assigned   readings,   online   grammar   instruction   in   subject-verb   agreement   and   verb   tense,   and   a  

campus-wide   treasure   hunt   for   educational   support   resources   (e.g.,   tutoring   center,   library).   T  

focuses   in-class   grammar   instruction   on   patterns   of   error   observed   in   writing   samples   collected  

in   Week   1.   First   drafts   of   the   unit's   final   assignment   (a   short   digital   text   describing   one   awkward  

experience   they   have   had   since   arriving,   why   they   think   it   was   awkward,   and   how   it   could   have  

been   either   avoided   or   repaired)   are   peer   reviewed   this   week.   

Week   3  

The   final   week   of   the   unit   is   devoted   to   consuming   and   discussing   Ss’   completed  

assignments.   The   text   may   be   an   audio-only   podcast,   a   video,   or   a   soundscape   with   or   without  

narration.   The   assignment   requires   a   written   SOGC   and   genre   analysis   of   their   product,   and   a  

written   script   or   drawn   storyboard   to   be   submitted   on   the   class   LMS   at   the   same   time   as   the  

actual   text.   

Sample   Lesson   Overview   and   Rationale  
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Lesson   One   (Day   1)  

Upon   arrival,   Ss   are   greeted   by   the   following   written   on   the   whiteboard:   “Welcome,  

writers!”   The   instructor   has   earlier   done   a   self-introduction   by   means   of   a   short   video   posted   on  

the   class   LMS   and   emailed   to   the   students.   That   video   includes   instructions   to   read   the   syllabus  

before   class   and   bring   any   questions   to   the   first   meeting.   At   the   start   of   the   first   class,   T  

discusses   Ss   already-extent   status   as   writers   and   readers   (based   on   the   reading   and   writing  

they   do   all   the   time:   text   messages,   emails,   social   media   reading   and   posting,   etc.)   and   some  

larger   goals   and   purposes   of   the   course,   then   leads   an   icebreaker   mingle   activity   (e.g.,   some  

form   of   bingo)   designed   to   get   Ss   moving   around   and   interacting   to   acquire   information   from  

each   other.   A   mingle   activity   of   this   type   was   chosen   as   a   method   for   reducing   Ss’   affective  

barriers   to   participation   as   learning   occurs   best   in   “environments   of   low   anxiety”   (Krashen,   as  

cited   in   Brown,   2014,   p.   289).   In   addition,   it   provides   social   interaction   as   part   of   learning,   per  

Vygotsky’s   theory   of   social   constructivism   which   posits   that   learning   is   best   achieved   through  

social   interaction   and   joint   meaning   making   (1978).   At   the   conclusion   of   the   activity,   T   elicits  

information   about   Ss   from   each   other.   Roll   is   called,   followed   by   an   opportunity   for   Ss   to   ask  

questions   about   the   syllabus   they   have   already   read   before   class   (explanation   of   major  

assignments   and   the   labor-based   contract   grading   system   occurs   in   the   second   class   meeting),  

and   a   brief   guide   to   using   the   shared   Google   Drive   and   LMS.   The   contract   grading   method   was  

chosen   because   it   reduces   the   inequities   of   other   grading   systems   by   rewarding   labor  

performed,   which   avoids   penalizing   students   who   may   have   worked   hard   and   learned   more   than  

other   students   with   certain   advantages   who   may   have   worked   and   learned   very   little   but   would  

otherwise   have   attained   high   grades   simply   because   of   their   advantages   (Inoue,   2015).  

Next,   T   uses   sample   texts   from   a   variety   of   sources   and   genres   to   encourage   Ss’  

noticing   of   audience   and   how   writing   changes   to   address   it   (see   Handout   1,   Appendix   D).  
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Handout   1   is   distributed   to   Ss   who   first,   working   independently,   try   to   identify   the   source   of   each  

sample   text,   thinking   about   what   features   of   the   text   indicate   each   source.   Then,   Ss   compare  

their   responses   with   a   partner.   T   then   elicits   volunteer   pairs   to   share   their   answers   for   each  

sample   text,   discussing   in   open   forum   the   features   of   each   text   that   suggest   its   source.   This  

activity   is   used   for   raising   awareness   of   the   concept   of   audience.   Awareness-raising   is   a   strong  

place   to   start   a   lesson   because   it   utilizes   Ss’   metacognitive   processes   to   establish   a   context   for  

the   material   to   be   introduced   (Brown,   2014).   

Then,   T   distributes   Handout   2.   Using   the   handout’s   sample   texts,   all   on   a   single   topic   but  

written   for   a   variety   of   audiences   (see   Handout   2,   Appendix   D),   Ss   again   individually   consider  

who   each   text   was   written   for   (audience)   and   what   features   of   the   text   indicate   that   audience.   Ss  

discuss   responses   with   a   partner,   as   before.   Then,   T   elicits   volunteer   pair   responses   and   opens  

class   discussion   on   the   features   that   suggest   an   audience   for   each   sample   text.   This   type   of  

noticing   activity   allows   Ss   to   use   inductive   reasoning   from   several   examples   to   discover   ways   to  

adapt   their   writing   for   different   audiences   (Brown,   2014).   

Explicit   instruction   on   audience   follows,   addressing   the   identification   of   a   specific  

audience   and   how   writing   changes   to   meet   the   needs   of   said   audience,   with   a   short,   no-stakes,  

in-class   writing   assignment   for   practice.   This   is   an   example   of   deductive   reasoning,   applying  

general   rules   to   specific   instances   (Brown,   2014).   The   writing   assignment   asks   Ss   to   write   a  

short   message,   first   to   a   parent   and   then   to   a   friend,   to   practice   making   changes   in   their  

language   use   to   accommodate   different   audiences.   Upon   completion,   pairs   exchange,   read  

each   other's   written   pieces,   and   discuss   with   each   other   how   they   addressed   their   specific  

audiences.   Volunteer   pairs   then   share   with   the   whole   class   about   their   partners’   work   and   the  

whole   class   discusses   various   changed   features   (T   then   collects   these   writing   samples   for   the  

purpose   of   grammatical   needs   analysis   to   direct   future   grammar   instruction).   This   exchange,  
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discussion,   and   sharing   out   activity   is   supported   by   Vygotsky’s   social   constructivist   theory   of  

learning   (1978).  

Homework   assignment:   ‘Post   to   your   social   media   (e.g.,   Facebook,   Twitter,   Instagram)  

about   the   best   or   worst   experience   you’ve   had   since   arrival   in   the   US   with   the   hashtag  

‘#audience’.   Submit   on   the   LMS   a   half-page   written   description   of   your   specific   audience   and  

how   your   post   addresses   this   audience   (e.g.,   What   language   choices   did   you   make?   What   kind  

of   tone   did   you   set?).   Use   your   usual   social   media   writing   style;   the   assignment   will   not   be  

graded   for   grammatical   correctness.   Read   Amy   Tan’s   “Mother   Tongue.”’   This   homework  

assignment   is   an   example   of   Vygotsky’s   scaffolding   (1978),   working   within   Ss’   zone   of   proximal  

development   (ZPD).   By   basing   new   learning   about   audience   awareness   in   knowledge   that   Ss  

already   have   about   writing   for   their   social   media   audience,   the   new   learning   is   supported   by   Ss  

previous   schema,   making   acquisition   of   the   concept   of   audience   more   sure.   This   assignment  

also   follows   the   theory   of   task-based   language   teaching   which   suggests   that   class   activities  

should   be   based   as   much   as   possible   on   real-world   applications   of   language   (Celce-Murcia,  

2014).   Finally,   the   reading   is   chosen   because   it   opens   up   a   discussion   about   both   audience  

(how   Amy   Tan   changes   how   she   speaks   depending   on   who   she   addresses)   and   identity   (Amy  

Tan’s   identity   as   Chinese-American)   which   is   the   unit’s   theme.  

A   detailed   plan   for   this   lesson,   including   necessary   materials,   is   located   in   Appendix   D.   

Student   Assessment   and   Course   Evaluation  

In   this   course   design,   ‘assessment’   refers   to   two   different   areas   in   need   of   evaluation.  

First,   students’   learning   needs   to   be   assessed,   both   at   the   end   of   the   semester   and   as   an  

ongoing   analysis   over   the   course   of   the   semester.   Second,   the   course   itself   needs   to   be  

evaluated   in   the   same   ways,   both   during   the   semester   and   at   the   end.  
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Assessments   take   two   forms:   formative   and   summative.   Formative   assessments  

evaluate   students   during   the   process   of   learning   “with   the   goal   of   helping   them   to   continue   that  

growth   process”   (Brown   &   Abeywickrama,   2010,   p.   7).   Results   of   such   assessments   allow  

instructors   to   adapt   their   continuing   instruction   to   meet   the   needs   of   students   as   displayed   in   the  

assessments,   and   they   can   give   students   insight   into   what   areas   need   more   of   their   focus   as  

the   course   progresses   (Brown   &   Abeywickrama,   2010).   Summative   assessments,   in   contrast,  

measure   or   summarize   what   students   have   achieved,   frequently   at   the   end   of   a   course   or   term  

(Brown   &   Abeywickrama,   2010).   Although   summative   assessments   allow   students   and  

instructors   to   look   back   at   the   effectiveness   of   previous   learning,   they   do   not   necessarily  

contribute   to   the   future   development   and   implementation   of   all   courses   (Brown   &  

Abeywickrama,   2010).  

Student   Assessment  

Rationale  

The   purpose   of   assessment   is   to   provide   ongoing   formative   feedback   to   students   about  

their   learning   and   progress   or   summative   feedback   on   their   overall   course   achievement.   In  

addition,   assessment   serves   the   instructor   and   course   designer   by   providing   ongoing   evaluation  

of   the   course   for   the   purpose   of   modifying   lesson   plans   or   the   course   design   itself   to   meet   the  

changing   needs   of   the   students.   Therefore,   even   student   assessments   are   formative   feedback  

for   the   instructor   and   course   designer,   providing   “beneficial   washback”   (Brown   &   Abeywickrama,  

2010,   p.   56)   which   can   improve   the   course   and   benefit   current   and   future   students.  

The   planning   of   assessments   must   take   into   account   the   various   principles   of   language  

assessment   (practicality,   reliability,   validity,   authenticity,   and   washback)   as   defined   by   Brown  

and   Abeywickrama   (2010).   The    practicality    of   an   assessment   refers   to   its   logistical   and  

administrative   issues   as   they   relate   to   the   developing,   giving   and   scoring   of   the   assessment  
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(Brown   &   Abeywickrama,   2010).    Reliability    addresses   whether   the   instrument   is   consistent   and  

dependable   across   applications   (Brown   &   Abeywickrama,   2010).   The    validity    of   an   assessment  

determines   how   useful,   meaningful,   and   appropriate   the   inferences   drawn   from   the   results   are   in  

terms   of   the   purpose   of   the   assessment   (Brown   &   Abeywickrama,   2010).   An   assessment   is  

most   valid   if   it   only   tests   the   components   of   the   particular   section   of   the   course   upon   which   it   is  

based,   without   any   irrelevant   contaminating   variables,   and   provides   the   instructor   with  

meaningful   insight   into   the   test-takers’   abilities   (Brown   &   Abeywickrama,   2010).   A   test  

instrument   is    authentic    when   it   tests   students’   ability   to   perform   an   action   that   they   will   have   to  

perform   in   other   contexts   (Brown   &   Abeywickrama,   2010).   An   assessment   provides   beneficial  

washback    to   the   students   and   the   course   by   creating   an   opportunity   to   refine   the   course   for  

future   implementation   and   to   guide   the   instructor’s   decisions   about   how   to   review   the   target  

skills   in   the   current   implementation   of   the   course   (Brown   &   Abeywickrama,   2010).  

Evaluation  

In   this   course,   formative   assessments   include   automatically   scored   grammar   activities  

and   quizzes   attached   to   online   grammar   lessons,   peer   reviews   of   assignment   drafts,   regular  

(once   per   unit)   vocabulary   quizzes   based   on   Ss’   vocabulary   logs,   and   instructor   evaluations   of  

students’   drafts,   revisions,   and   the   final   products   of   each   assignment.   The   summative  

assessment   at   the   end   of   the   semester   is   based   on   a   final   portfolio   which   includes   all   work  

previously   evaluated   (with   any   new   revisions),   the   final   research   project,   and   a   last   reflection  

paper   which   asks   students   to   discuss   how   their   writing,   their   English   language   skills,   their  

technical   knowledge,   and   their   understanding   of   texts,   text   production,   genre,   and   rhetorical  

principles   have   changed   over   the   course   of   the   semester   in   relation   to   the   stated   goals   of   the  

course.   This   summative   assessment   also   factors   in   the   labor-based   contract   grade   earned   by  

the   Ss   by   their   completion   of   assignments   and   substantive,   constructive   participation   in   class.  
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Other   than   the   automatically   scored   grammar   quizzes   and   teacher-scored   vocabulary   quizzes,  

all   assessments   are   subjective.   Rubrics   (designed   by   the   teacher   in   concert   with   the   students)  

help   to   provide   consistency   across   assessors   (i.e.   peers   and   instructor).  

These   assessments   satisfy   the   principles   of   assessment   as   described   above.   The  

automated   grammar   quizzes   are   practical   in   that   they   are   easy   to   design   and   administer,  

reliable   because   they   are   identical   for   each   student,   and   valid   because   the   results   will   give   clear  

indications   of   areas   where   students   need   additional   grammar   support.   They   are   authentic   in   that  

students   need   to   use   these   grammatical   features   in   their   own   writing,   and   they   provide  

washback   in   the   form   of   adjustments   that   may   need   to   be   made   to   the   course   in   the   area   of  

supplemental   grammar   instruction   in   response   to   them.  

The   peer   review   work   is   practical   because,   once   students   are   taught   the   basics   of   peer  

review,   it   will   be   easy   to   incorporate   peer   review   sessions   into   class   time.   Peer   review   is  

somewhat   reliable   once   students   have   begun   to   develop   those   skills   because   their   desire   to  

receive   effective   feedback   encourages   them   to   give   effective   feedback   consistently.   Peer   review  

is   valid   in   that   it   provides   useful   and   meaningful   feedback   on   issues   specific   to   each   student’s  

work.   Because   peer   review   only   assesses   writing   that   replicates   work   to   be   done   in   other  

contexts,   it   is   authentic.   Washback   in   this   case   comes   from   the   teacher’s   classroom  

observations   during   peer   review,   taking   into   consideration   interactions   occurring   between   peers  

that   may   suggest   the   need   for   further   training   in   peer   review   and   questions   asked   by   students  

about   the   work   itself   during   the   peer   review   process.  

The   instructor’s   evaluations   of   student   work   (assignments,   revisions,   final   portfolio,   etc.)  

is   no   more   practical   than   any   other   teacher-graded   work;   these   evaluations   are   just   as   labor  

intensive   for   the   instructor.   The   evaluation   of   students’   work   is   reliable   in   that   each   assignment  

will   utilize   a   single   rubric   that   is   designed   in   cooperation   with   the   students   and   consistent   across  
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all   assignments,   regardless   of   mode.   This   is   possible   because   the   values   assessed   in  

composition   can   be   applied   to   any   composed   work,   analog   or   digital,   with   only   slight  

modification.   Ss   are   not   graded   on   the   quality   of   their   digital   work   (e.g.,   how   amazing   their   video  

production   skills   were).   Instead,   they   are   graded   on   the   rhetorical   effectiveness   of   their   work  

(e.g.,   how   well   did   they   convey   meaning   through   their   video).   It   is   valid   in   that   it   will   only   be  

examining   the   work   itself   without   reference   to   other   work.   It   is   authentic   in   that   the   composition  

work   students   do   in   the   class   is   modeled   on   composition   they   will   be   expected   to   do   in   their   later  

classes   and   working   careers.   This   type   of   evaluation   provides   washback   in   the   same   way   as   the  

other   two   assessments:   an   opportunity   to   make   changes   in   the   syllabus   because   of   issues  

observed   in   the   students’   work.  

Course   Evaluation   (Hypothetical)  

Rationale  

Program   accountability   and   program   development   are   the   two   major   purposes   of   course  

evaluation   (Richards,   2001,   p.   288).   The   former   addresses   how   much   program   stakeholders   are  

answerable   for   the   quality   of   the   program;   the   latter   refers   to   the   improvement   of   the   program  

during   and   after   implementation   (Richards,   2001).   Course   evaluation   can   be   formative   (focusing   on  

ongoing   development   and   improvement   during   the   course),   illuminative   (understanding   the  

processes   of   teaching   and   learning   without   seeking   to   change   the   course   in   any   way),   and/or  

summative   (determining   the   effectiveness,   efficiency   and   acceptability   of   a   program)   (Richards,  

2001).   This   course   design   includes   formative   and   summative   evaluations.  

Evaluation  

As   this   course   is   not   to   be   piloted   before   publication   of   the   design,   the   evaluation   is  

hypothetical.   In   order   to   evaluate   the   effectiveness   of   the   course   design,   content,   and   materials,   I  

propose   three   evaluation   instruments.   The   first   is   in   the   form   of   the   teacher’s   detailed   records,  
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including,   but   not   limited   to,   information   on   student   attendance,   notes   on   lesson   plans   and   material  

covered,   information   on   time   allocation   for   activities,   notes   on   perceived   lesson   effectiveness,   and  

records   of   student   homework   or   quizzes.   As   most   assignments   are   submitted   digitally   (including  

the   four   major   projects   and   final   portfolio)   and   instructor’s   own   records   can   be   kept   digitally   as   well,  

collection   of   these   items   need   not   be   a   heavy   burden   for   the   instructor.   These   records   are  

submitted   to   the   English   department   evaluation   committee   as   a   portfolio   and   are   used   as   part   of  

the   curriculum   designer’s   summative   evaluation   at   the   conclusion   of   the   course   to   determine   if   any  

adjustments   need   to   be   made   with   regards   to   policies,   teacher   training,   course   content,   materials,  

or   pacing.   

The   second   instrument   is   a   feedback   form   (see   Appendix   E)   administered   to   students  

bi-weekly.   Adapted   from   Sharkey   (1995),   this   feedback   form   provides   formative   feedback   to   the  

instructor   and   course   designer   as   the   course   progresses   so   the   teacher   can   gauge   how   the  

students   are   receiving   the   material   and   whether   the   pacing   and   level   are   appropriate.   If   necessary,  

based   on   the   information   received   in   the   bi-weekly   feedback,   the   teacher   can   adjust   how   the  

course   is   delivered   on   a   week-to-week   basis   and   prioritize   reviews   of   previous   information.   At   the  

end   of   the   course,   a   review   of   the   students’   feedback   throughout   the   course   will   be   conducted   and  

will   take   into   consideration   how   adjustments   made   by   the   teacher   throughout   the   course   affected  

students’   reception   of   the   material.   

The   final   assessment   instrument   is   the   final   reflection   included   in   students’   end-of-semester  

portfolios.   This   reflection   assignment   is   used   as   a   summative   evaluation   for   students   and   to  

determine   if   the   course   succeeds,   in   the   eyes   of   the   students,   in   meeting   the   course   goals.   If   there  

are   any   areas   where   students   do   not   perceive   the   course   to   be   living   up   to   its   intended   aims,   the  

curriculum   designer   determines   whether   adjustments   to   course   content,   course   goals,   or   course  
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delivery   are   needed   in   order   to   ensure   that   students   are   learning   what   the   course   sets   out   to   teach  

them.   

Reflections  

Designing   this   course,   with   all   the   research   and   thought   that   such   an   undertaking   entails,  

has   been   challenging   but   also   a   meaningful   test   of   my   knowledge.   Although   I   have   had   to   rely  

on   sources   for   the   purpose   of   citation,   much   of   the   theoretical   knowledge   behind   this   project   is  

rooted   in   my   studies.   I   am   grateful   to   the   instructors   whose   tutelage   and   guidance   have  

prepared   me   so   well   both   to   complete   this   project   and   to   succeed   in   my   future   career.   Thank  

you.  

Without   first   piloting   this   course,   I   cannot   know   just   how   effective   it   will   be.   I   have   tried   to  

use   well-established   protocols   for   course,   unit,   and   lesson   planning   in   the   hope   that   they   would  

(as   in   other   courses)   do   the   job   I   intended.   Following   common   guidelines   for   FYC   classes   and  

my   own   observations   of   several   semester   long   FYCMS   courses,   I   planned   to   accomplish   the  

same   goals,   but   with   certain   twists.   Because   I   based   so   much   of   this   design   on   “tried   and   true”  

course   planning   principles,   I   have   high   hopes   that   the   course   will   be   useful   for   future   teachers  

and   effective   in   achieving   both   my   goals   and   the   course   goals.  

At   the   same   time,   while   I   have   designed   my   course   in   the   well-trod   path   of   composition  

instructors   before   me,   I   have   also   raised   the   level   of   difficulty   for   the   students.   This   course   will  

be   challenging,   riding   the   ragged   forward   edge   of   students’   ZPDs.   However,   there   is   plenty   of  

support   built   into   the   design;   if   students   take   advantage   of   it,   they   should   be   very   successful.  

This   course   will   stretch   students,   making   them   reach   for   further   goals   than   ever   before   while  

also   providing   all   the   tools   they   need   to   reach   those   goals.  

This   course   is   designed   to   successfully   fulfill   the   requirements   and   expectations   of   its  

many   stakeholders.   Having   taken   into   account   the   most   recent   FYC   course   objectives   and  
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SLOs   from   a   variety   of   sources,   the   design   integrates   as   many   of   them   as   possible,   utilizing  

those   that   appear   in   most   lists   and   adding   those   that   seem   significant,   making   it   useful   for  

nearly   any   college’s   FYC   program,   for   both   NES   and   NNES   students.   The   design   integrates  

language   support   without   requiring   extra   class   time,   so   colleges   can   avoid   having   to   add   a   much  

larger   class   to   their   programs   to   meet   the   needs   of   NNES   students   while   still   getting   them  

through   FYC   in   the   mandated   time.   It   utilizes   technologies   that   are   already   common   on   most  

college   campuses   and   the   electronic   devices   that   most   students   already   own   (while   also   making  

provision   for   those   who   don’t).  

The   finished   design   directly   addresses   the   results   of   the   needs   analysis.   It   provides  

needed   language   support,   21st   Century   literacies   instruction,   and   training   in   genre   awareness  

and   analysis.   Particular   lessons   address   certain   items   recommended   by   Dr.   Abeywickrama   and  

Prof.   Chan.   The   design   is   thorough:   the   course   goals,   objectives,   and   SLOs   of   SFSU,   its   CMS  

program,   the   WPA,   and   the   NCTE   are   all   met   by   various   aspects   of   the   design   as   demonstrated  

by   the   scope   and   sequence   (Appendix   C).   Each   of   the   Competency   Areas   developed   from  

those   sources   is   addressed   in   every   unit.   

Before   this   course   can   be   implemented,   it   must   undergo   a   pilot   test.   To   do   so,   the   design  

must   be   completed.   I   have   provided   a   unit   plan   from   which   instructors   can   design   their   own  

lessons,   but   I   have   provided   only   a   single   sample   lesson.   Lesson   plans   will   have   to   be   written  

for   the   rest   of   the   course,   readings   will   have   to   be   chosen   for   those   lessons,   and   the   support  

media   (grammar   lessons,   technical   instruction   videos,   etc.)   will   have   to   be   created   or   sourced.  

Support   media   could   be   created   by   the   individual   instructors   for   their   own   course   (excellent  

practice   for   teaching   the   various   digital   modes   in   the   course)   or   by   the   college   or   department   to  

be   collected   into   a   digital   media   repository   for   use   by   any   teacher.   This   is   not   a   complete   course  

in   the   sense   of   being   ready-made   for   any   teacher   to   use   immediately.   It   will   still   require   some  
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labor   on   the   part   of   anyone   implementing   it.   What   I   have   provided   is   the   frame   upon   which  

future   instructors   may   hang   their   own   flair.  

Finally,   for   the   future   of   TESOL,   composition   instruction,   and   this   course   (and   others   like  

it),   more   research   is   needed.   Researchers   interested   in   this   field   could   look   into   how   well  

students’   understanding   of   genre   and   genre   analysis   improve   their   work   in   content   classes   after  

taking   this   or   a   similar   course.   After   piloting   the   course,   a   longitudinal   study   of   students’   writing  

in   their   ongoing   college   careers   and   work   lives   could   shed   light   on   the   effectiveness   of   the  

course   in   preparing   them   for   these   paths.   While   I   believe   online   supplemental   instruction  

concurrent   with   class   instruction   provides   the   necessary   academic   vocabulary   and   grammar  

development,   I   would   also   be   interested   in   seeing   studies   of   how   well   this   is   accomplished   by  

my   design.  

All   composition   programs   will   have   to   shift   to   an   instructional   model   not   far   from   this   one  

in   the   not-too-distant   future;   time   passes,   the   rate   of   technological   change   only   increases,   and  

the   variety   of   modes   for   the   creation   of   meaning   only   expands.   I   hope   that   this   design   gives  

English   departments   and   instructors   a   foundation   upon   which   to   build   their   own   multimodal  

composition   courses 
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Appendix   A  
 

San   Francisco   State   University    Course   Expectations   for   Lower   Division   General  
Education   Written   English   Communication  

 
1.     The   course   must   yield   a   minimum   of   6,000   words   of   formal   academic   writing,   including  
revisions.  
  
2.     The   course   must   be   lower   division,   open   to   all   students,   and   may   not   have   prerequisites;  
Students   should   use   directed   self   placement   to   enroll   in   the   appropriate   version   of   the   course.  
  
3.     The   course   syllabus   must   include   the   university-approved   student   learning   outcomes   for   A2  
and   link   them   to   activities   and/or   assignments   that   students   complete   to   demonstrate   they   have  
met   the   outcomes.  
  
4.     The   course   must   focus   on:  
  
Writing   for   Inquiry,   Belonging,   and   Self-Development:   First-Year   Experience  

● Opportunities   to   discuss   students’   growth,   identity,   and   self-development  
● Activities   and   assignments   that   involve   attending   campus   events,   investigating   campus  

resources,   and/or   engaging   with   campus   organizations  
● Assignments   that   promote   intellectual   inquiry   and   discovery  
● Assignments   that   help   students   produce   written   arguments   as   the   result   of   inquiry   and  

discovery  
● Assignments   that   culminate   in   a   digital   or   print   portfolio   of   college-level   writing  

  
5.    The   course   will   cover:  
  
Rhetorical   Knowledge  

● Instruction   and   practice   in   academic   genres   of   reading   and   writing  
● Instruction   and   practice   in   developing   an   understanding   of   audience,   genre,   and   purpose  
● Opportunities   for   students   to   discover   their   own   rhetorical   purpose  

  
Writing   Process  

● Opportunities   for   discovering   and   practicing   the   writing   process,   including   significant  
opportunities   for   feedback   and   revision  

● Opportunities   for   collaboration,   and   an   emphasis   on   how   collaboration   can   lead   to   new  
discoveries  

● Opportunities   for   students   to   discover   that   writing   can   lead   to   new   ideas   and  
understanding  

  
Information   Literacy  

● Assignments   that   involve   incorporating   reading   into   students’   writing  

 



Multilingual   21CL   Composition:   A   Course 53  

● Opportunities   to   learn   about   and   explore   library   resources  
● Instruction   and   practice   in   locating,   summarizing,   analyzing,   evaluating,   and   ethically  

using   sources  
  
Reflection   and   Metacognition  

● Support   for   students   in   identifying   strategies   for   college   success  
● Support   for   students   as   they   make   the   transition   to   college  
● Readings,   activities,   and   assignments   that   encourage   reflection   on   the   self,   identity   (e.g.,  

social,   familial   and   cultural),   purpose,   and   goals   as   student   and   learner  
● Readings,   activities,   and   assignments   that   encourage   reflection   on   how   personal  

experiences   and   goals   relate   to   social   justice,   equity,   and   inclusion  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
San   Francisco   State   University,    (n.d.).  
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Appendix   B  
 

San   Francisco   State   University    Student   Learning   Outcomes   for   Lower   Division   General  
Education   Written   English   Communication   

 
1.     Writing   for   Inquiry,   Belonging,   and   Self-Development:    use   writing   as   a   form   of   inquiry,   in  
order   to   build   inquiry-driven   academic   arguments,   culminating   in   a   print   or   digital   portfolio   of  
writing.    Assignments   should   allow   students   to   explore/discover   their   experiences,   goals,  
interests,   and   purpose   at   SFSU.  
  
2.     Rhetorical   Knowledge:    demonstrate   a   familiarity   with   rhetorical   conventions,   including  
purpose,   audience,   and   genre;  
  
3.     Information   Literacy:    read   actively   and   use   information   acquired   from   readings   critically   in  
their   own   writing;   integrate   reading   effectively   into   their   writing;   locate,   evaluate,   and   use  
information   ethically   in   their   writing.  
  
4.     Writing   Processes:    Use   writing   processes   and   strategies   for   generating,   revising,   editing,   and  
proofreading   their   own   and   others’   work;   collaborate   with   faculty   and   peers   during   the   writing  
process   and   on   writing   projects;   use   writing   processes   and   strategies   for   discovering   ideas;  
  
5.     Reflection   and   Metacognition:    Reflect   on   and   develop   student   success   and   writing   strategies;  
identify   and   practice   habits   of   mind   such   as   curiosity,   openness,   engagement,   persistence,  
flexibility,   and   responsibility.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
San   Francisco   State   University,    (n.d.).  
  

 



Multilingual   21CL   Composition:   A   Course 55  

Appendix   C  
 

Scope   and   Sequence   for   Units   1   and   2  
 

Competency   Areas  Unit   1  Unit   2  

Area   A:   Rhetorical  
Knowledge  

Audience,   voice,   purpose,  
appeals,   genre   &   genre  
analysis  

Solo   essay   assignment   using  
rhetorical   principles,   including  
analysis   of   genre   &   appeals  

Area   B:  
Process/Collaboration  

Drafting,   peer   review   training  Drafting,   peer   review   practice  

Area   C:   Inquiry  Examining   texts   in   a   variety   of  
genres.  

Finding   sources,   source  
reliability,   1   citation   for  
assignment.  

Area   D:   21CL  Social   media   posting,  
audio/video   production  

Digital   essay   production  

Area   E:   Information   Literacy  Pulling   info   from   diverse  
readings,   source   reliability  

Citation   conventions,  
integrating   sources  

Area   F:  
Reflection/metacognition  

Genre   &   rhetorical   analyses   of  
others’   &   own   work  

Genre   &   rhetorical   analyses   of  
others’   &   own   work.  

Area   G:   FYE  Campus   resource   treasure  
hunt  

Library   website   research   demo  

Area   H:   Grammar  Review:   parts   of   speech,   verb  
tenses   (emphasis   on   perfect  
tenses).  

Sentence   structures:   Simple,  
compound,   complex  
sentences.   Phrases   &   clauses.  
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Scope   and   Sequence   for   Units   3   and   4  
 

Competency   Areas  Unit   3  Unit   4  

Area   A:   Rhetorical  
Knowledge  

Group’s   voice,   audience,  
purpose,   genre,   etc.  

Disciplinary   voice  

Area   B:  
Process/Collaboration  

Pragmatics   of   collaboration,  
drafting  

Drafting   final   portfolio,   peer  
review   final   portfolio  

Area   C:   Inquiry  Finding/using   5   sources:  
appropriateness   of   sources  

Finding/using   5-7   sources  

Area   D:   21CL  Digital   format   (video,   digital  
essay,   photo   essay,   etc.)  

Electronic   doc   posting  
(disciplinary   genre)  

Area   E:   Information   Literacy  Integrating   sources,   ethical   use  
of   sources  

Integrating   many   sources,  
disciplinary   citation  
conventions  

Area   F:  
Reflection/metacognition  

Genre   &   rhetorical   analyses   of  
group   work  

Genre   &   rhetorical   analyses   of  
own   work,   final   portfolio  
self-reflection  

Area   G:   FYE  Campus/student   organizations,  
L2   socializing  

Getting   to   know   your   field  

Area   H:   Grammar  Intro   passive   voice.  
Coordination   &   subordination.  
Parallel   structure.  

Various   clauses:   adjectival,  
adverbial,   conditionals,   etc.   
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Appendix   D  

Lesson   Plan   Sample  

Unit   1:   The   US   University,   Identity,   and   You  
Lesson   1:    Audience  
 
Goals :   
To   share   the   course   syllabus,   demonstrate   that   students   are   already   writers,   introduce   writers   to  
the   concept   of   audience   in   composition,   and   apply   the   concept   to   social   media   posts.  
 
Objectives :  

● SWBAT   locate   and   understand   the   resources   provided   by   the   syllabus.  
● SWBAT   imagine   and   identify   a   specific,   non-class-related   audience   for   their   writing.  
● SWBAT   write   a   social   media   post   directed   at   a   specific   audience.  

 
Lesson   Plan :  
 

Time  Activity/Task  Materials/Notes  

2-3   min.  Greetings .   [T’s   self-intro   will   already   have   been   done   via  
video   emailed   to   Ss.]  

Note:   Keep   it   brief   and  
warm!  

5-10  
min.  

Demonstrate     writers’   identity.    T:   “You   are   already   writers  
and   composers.”   Elicit   examples:   text   messages,   emails,  
social   media,   homework,   etc.   Help   Ss   make   connections  
between   these   examples   and   academic   writing.  

Note:   Ss   may   need  
help   thinking   of  
examples.  

3-5   min.  Discuss   larger   goals/purposes   of   course .   T:   “What   is   text?”  
Elicit   many   definitions.   T:   “What   are   digital   texts?”   Elicit  
many   definitions.   “One   of   our   purposes   is   to   learn   how   to  
compose   all   these   types   of   texts.   Another   is   to   prepare  
you   to   write   in   your   disciplines.”  

Note:   Ss   may   need  
help   with   varieties   of  
text.  

10-15  
min.  

Icebreaker .   T:   “Let’s   get   to   know   each   other   a   little   better.”  
Lead   bingo   mingle   with   fill-in   charts   of   hobbies,   likes,  
dislikes,   etc.,   then   elicit   info   about   Ss   from   volunteers.  
[Present   students   with   an   online   survey   before   the   first   day  
of   class   to   collect   tidbits   to   put   into   the   bingo   form   below.]  

Need:   Bingo   handout  
(see   below).  
Note:   Let   two   or   three  
‘bingoes’   happen  
before   ending   the  
mingle.  

30-40  
min.  

Administrative .   Roll   call.   Ask   for   syllabus-related   Qs.  
Discuss   major   course   assignments,   labor   grading   policy,  
T’s   expectations   of   Ss,   Ss’   expectations   of   T.   

Need:   Syllabi  
Note:   Expect   lots   of  
Qs.  

5-10  
min.  

Audience   (part   1).    Display   on   screen   &   distribute   a   series  
of   different   texts   written   for   a   variety   of   audiences.   Ss   work  

Need:   Sample   texts   1  
(see   below).  
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alone,   then   in   pairs,   discussing   their   differing   responses.  
Reconvene   and   elicit   possible   sources   of   texts   from   Ss.  
Elicit   how   they   understood   that   these   were   the   sources  
(e.g.,   vocab,   length,   font,   etc.).   

 

5-10  
min.  

Audience   (part   2).    Next,   display   on   screen   &   distribute   a  
series   of   texts   with   identical   topic   but   written   for   different  
audiences.   Same   procedure   as   above.   Lead   into   explicit  
discussion   of   audience   and   the   ways   we   address  
audience   through   changes   in   our   writing.  

Need:   Sample   texts   2  
(see   below).  

10-12  
min.  

Audience   (part   3) .   In-class   writing   assignment.   T:   “Write   a  
message   to   your   mother,   then   another   message   with   the  
same   content   to   your   best   friend,   paying   attention   to   how  
your   text   changes   for   different   audiences.”  

Need:   Ss’   devices.  
Note:   End   early   if   Ss  
appear   ‘done’   before  
the   time   limit.  

12-15  
min.  

Audience   (part   4).    T:   “Exchange   writing   with   ‘elbow  
partner,’   read   each   other’s,   and   discuss   how   you   changed  
the   writing   between   the   version   for   your   parent   and   the  
version   for   your   friend.”   After   7-10   min.   discussion,   elicit  
some   responses   from   pairs   regarding   changes   for   specific  
audiences.   Assign   homework   and   dismiss.  

 

 
Homework:   
 
Due   by   midnight   the   day   before   next   class:    Write   a   social   media   post   for   your   preferred  
platform   (Twitter,   Instagram,   etc.),   addressing   a   specific   audience,   and   modifying   your   language  
to   match.   Your   post   is   about   the   best   or   worst   experience   you   have   had   since   arriving   in   the   US.  
Tag   your   post   #audience   so   we   can   find   it   later.   Use   your   usual   social   media   writing   style;   the  
assignment   will    not    be   graded   for   grammatical   correctness.   Then,   write   a   ½   page   description   of  
your   specific   audience   and   how   you   changed   your   language   to   address   this   audience   in   your  
post.   Upload   this   ½   page   to   the   LMS,   under   Week   1,   Assignment   1.   
 
Due   by   next   class:    Read   “Mother   Tongue”   by   Amy   Tan   (under   Week   1   on   LMS)   and   prepare   to  
discuss   it   in   class.   
 
Time   Management:  
If   time   runs   short,   the   activity   in   Audience   (part   3)   may   be   left   out.   If   there   is   extra   time,   repeat  
the   activity   in   Audience   (part   4)   with   different   pairs.  
 
  

 



Multilingual   21CL   Composition:   A   Course 59  

  



Multilingual   21CL   Composition:   A   Course 60  

Handout:   Sample   Texts   1  
 

Where   did   these   texts   come   from?  
 
Trump   actually   downplayed   the  
virus   by   saying   people   die   in   car  
accidents.   Do   you   know   what  
schmuck   means?  

 
 
The   United   States   Geological   Survey  
reports   a   preliminary   magnitude   4.1  
earthquake   struck   near   Healdsburg   on  
Wednesday.  

 
 
 
💜    Pastel   Skies…  

 
 
 
Ireland   has   just   effectively  
nationalised   its   health   service   in  
response   to   the   pandemic.   Private  
hospitals   are   being   taken   over.  
Everyone   is   now   promised   equal  
access   to   treatment,   regardless   of  
insurance.   A   massive   change.  
There   should   be   no   going   back  
from   this.  
 

 

 
 
In   popular   culture   and   talk,   race   is  
often   a   synecdoche   for   a   person’s  
physiognomy,   heritage,   culture,   and  
language,   even   though   these   things  
cannot   be   known   by   knowing  
someone’s   self-identified   racial  
designation,   or   by   their   physical  
appearance,   or   some   other   marker   of  
race.   

 
 
 
whats   up   fam?  

 
 
 
Studies   of   the   grammatical   features   of  
di�erent   communication   types   reveal   a  
fundamentally   di�erent   picture   of   how  
grammar   works   in   authentic  
communication .  
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Handout:   Sample   Texts   2  
 

Who   is   the   reader?  
 
In   a   press   conference   Tuesday,  
California   Gov.   Gavin   Newsom   said   the  
state   has   seen   40   deaths   and   2,102   cases  
of   novel   coronavirus.   Of   the   total  
infected   patients,   half   are   between   the  
ages   of   18   and   49,   the   governor   said.  

 
 

 
 
Coronavirus   is   dating   your   ex  
 
 

 
 
SARS-CoV   (2003)   and   MERS-CoV   (2012-current)  
cause   severe   disease,   but   despite   the   initial   R 0  
estimations   of   greater   than   2.0   for   SARS-CoV  
(indicating   sustained   and   even   worldwide  
transmission   could   occur),   and   some   large  
outbreaks,   neither   were   as   transmissible   as  
initial   concerns   suggested.  

 
 

 
Ate   peanut   M&Ms   in   a   bowl   for  
breakfast....and   I'm   not   gonna   act  
like   this   is   quarantine   behavior.  
This   is   normal.  
 
 

 
 

 
● Stay   home:   People   who   are  

mildly   ill   with   COVID-19   are   able  
to   recover   at   home.   Do   not  
leave,   except   to   get   medical  
care.   Do   not   visit   public   areas.  

● Stay   in   touch   with   your   doctor.  
Call   before   you   get   medical   care.  
Be   sure   to   get   care   if   you   feel  
worse   or   you   think   it   is   an  
emergency.  

● Avoid   public   transportation:  
Avoid   using   public  
transportation,   ride-sharing,   or  
taxis.  

 
 

 
 
Learning   how   to   do   our   work  
remotely   during   a   global  
pandemic   has   been   a   whirlwind  
for   everyone,   with   questions   that  
remain   open   and   a   duration   yet  
unknown.   All   we   know   for   sure   is  
that   tutors   will   continue   working  
remotely   for   the   rest   of   the  
semester.  
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Appendix   E:   Bi-Weekly   Feedback   Form  

 
Please   think   about   activities   we   did   in   class   over   the   past   two   weeks   and   rate   them   for   how  
useful   and   enjoyable   you   thought   they   were.  
 
Activity Enjoyable      Useful  
______________    Not   enjoyable    1    2    3    4    5     Enjoyable Not   useful    1    2    3    4    5    Useful  
______________    Not   enjoyable    1    2    3    4    5     Enjoyable Not   useful    1    2    3    4    5    Useful  
______________    Not   enjoyable    1    2    3    4    5     Enjoyable Not   useful    1    2    3    4    5    Useful  
______________    Not   enjoyable    1    2    3    4    5     Enjoyable Not   useful    1    2    3    4    5    Useful  
______________    Not   enjoyable    1    2    3    4    5     Enjoyable Not   useful    1    2    3    4    5    Useful  
 
 
Which   of   the   activities   listed   above   did   you   like   the   most?   Why?  
 
 
Which   of   the   activities   listed   above   did   you   like   the   least?   Why?  
 
 
For   the   questions   below,   please   circle   one   answer .  
 
The   teacher   spoke:  too   fast        OK too   slowly  
 
 
The   amount   of   homework   was:  too   much         OK not   enough  
 
 
The   homework   was:  too   difficult              OK too   easy  
 
 
Which   activities   would   you   like   to   do   more   of?   Please   give   an   example.  
 
 
Do   you   have   suggestions   for   the   class?  
 
 
 
 
Adapted   from:   
Sharkey,   J.   (1995).   Helping   students   become   better   learners.    TESOL   Journal,   Winter (1995),  
165-170.  

 


